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NURTURING A SENSE OF COMMITMENT TOWARDS THE SDGs IN ENGLISH CLASSES 
Rie Sugiura1 and Noriko Imai2 

Tokai University, Kochi University 
1r.sugiura0330@gmail.com  

 
 

Abstract 
 
The Japanese National Curriculum Standards by the Ministry of Education, Culture, Sports, 
Science and Technology (MEXT) clearly state that educating students to be responsible for the 
realisation of a sustainable society is a vital objective (MEXT, 2018). In accordance with the 
curriculum, government-authorised English textbooks in Japan often incorporate the 
Sustainable Development Goals (SDGs), adopted by the United Nations in 2015, as learning 
topics. This study explored the effective use of textbooks to nurture students’ sense of 
commitment towards the SDGs in English classes by conducting a series of lessons focusing on 
the SDGs in an upper secondary school. Questionnaires were administered before and after the 
lessons, alongside class observations and analysis of student writing. The findings indicated that 
the lessons raised students’ confidence in speaking English, generating positive feedback from 
students.   
 
Key Words  
 
SDGs, Textbooks, CLIL, Upper Secondary School in Japan    
 
 
1. Background of Study 
 
Equipping students with skills to thrive in a global society is an urgent goal in the field of 
education. The Sustainable Development Goals (SDGs) are considered valuable educational 
topics for developing student skills. The Japanese National Curriculum Standards explicitly state 
that educating each student to be responsible for the realisation of a sustainable society is 
crucial in the constantly changing global world (Ministry of Education, Culture, Sports, Science 
and Technology [MEXT], 2018). Accordingly, the SDGs are frequently used as learning resources. 
In government-authorised English textbooks for upper secondary schools, the SDGs are 
explicitly addressed in 16 out of 24 English textbooks for first graders (Sugiura & Imai, 2023) and 
14 out of 24 textbooks for second graders (Sugiura & Imai, 2024). These findings indicate that the 
SDG concepts are widespread in English education in Japan. As for English education, 
approaches such as Task-Based Language Teaching (TBLT) (Ellis, 2003) and Content and 
Language Integrated Learning (CLIL) (Coyle et al., 2010) have attracted considerable attention 
from teachers, as they provide students with opportunities to learn not only English but also the 
content and skills applicable in real society.   
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2. Statement of Problem 
 
While concepts of the SDGs are prevalent in Japan, it remains uncertain whether individuals 
genuinely integrate these goals into their daily lives. Furthermore, there is a lack of 
comprehensive discussion on how to effectively develop a sense of commitment towards the 
SDGs among students. When different approaches such as TBLT and CLIL are introduced in 
English language teaching, teachers face the challenge of finding effective strategies to actively 
engage students in meaningful activities (Sugiura et al., 2022). Devising active engagement 
activities involves Cognitive dimensions such as lower-order thinking skills (LOTS: remembering, 
understanding and applying) and higher-order thinking skills (HOTS: analysing, evaluating and 
creating) (Coyle et al., 2010). This study proposes a useful and practical approach for developing 
HOTS in class.  
 
 
3. Significance of Study 
 
The significance of this study lies in exploring an effective approach for nurturing students’ sense 
of commitment towards the SDGs based on government-authorised textbooks in English 
classes. Considering that textbook plays an important role as a compulsory element of Japanese 
school education, this study aims to provide insights into their effective usage. In this study, 
when CLIL was applied to English classes, cognitive dimensions such as LOTS and HOTS (Coyle 
et al., 2010) were considered. It is necessary to incorporate and allocate language activities or 
tasks that require different levels of cognition into the curriculum. These findings contribute to 
classroom practice and curriculum development aimed at enhancing students’ HOTS.  
 
 
4. Research Questions 

 
The research questions for this study are as follows: 

(i) Does engaging in a series of lessons on the SDGs improve students’ interest in them?  
(ii) Does engaging in a series of the SDG-focused lessons improve students’ attitudes 

towards English learning? 
(iii) What features of effective lessons enhance student engagement in English classes?  

 
 
5. Method 
 
A series of lessons on the SDGs were conducted with first-grade students at an upper secondary 
school. Forty-seven students participated in at least one lesson. However, the analysis was 
conducted only on data from students who attended all the lessons required for this study and 
appropriately answered all the closed question items of the questionnaires. Data from 34 
students were analysed. 
 
The lessons were designed based on a government-authorised textbook used by the students 
and divided into three periods: 50 minutes for the first and second periods and 15 minutes for the 
third period. The final task for students of the lessons was to propose actions that could be taken 
to create a better world. This task aimed at engaging students in HOTS.  
 
To determine the usefulness of the lessons, questionnaires with 14 closed questions were 
administered before and after the lessons to enquire about students’ attitudes towards English 
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and their interest in the SDGs. An open-ended question, ‘What skills do you think improved in the 
lessons?’ was included in the post-lesson questionnaire.  
 
 
6. Findings and Discussion 
 
Regarding the first research question, the questionnaire data did not yield any significant 
differences in students’ interest in the SDGs. However, comments after the lessons suggested 
that the students’ interest in the SDGs had improved. Concerning the second question, the 
results of the questionnaires indicated that students’ confidence in speaking English improved 
significantly, while their confidence in other skills, such as listening, reading and writing, 
remained unchanged. When asked what skills improved in the lessons, 21 out of 34 students 
mentioned that the lessons were helpful in improving their writing or expression skills in English. 
Comments in the post-lesson questionnaire suggested that the lessons were received positively 
by the students, motivating them to view the SDGs as their own issues. It is worth noting that 
writing their own research results and ideas in English was beneficial for improving their English 
skills. The answers to the third research question can be inferred from the students’ comments. 
It was found that students engage deeply in class when required to express their ideas.  
 
 
7. Limitations  
 
One limitation of this study is the small number of participants, which made it difficult to draw 
general conclusions. In addition, the class time spent on lessons was not sufficiently long 
because of the time constraints of the school curriculum. Although the students proposed their 
own ideas to achieve the SDGs, they did not have the time to do so in the real world. If project-
based lessons could be incorporated into a year’s curriculum, students would have the chance 
to perform what they proposed in class and engage in HOTS more actively. However, further 
longitudinal studies are warranted.       

 
 
8. Conclusion 
 
This case study attempted to explore a practical approach to nurturing students’ commitment to 
the SDGs in English classes, in particular, using government-authorised textbooks. The 
questionnaire results showed that students developed greater confidence in speaking English. 
Moreover, the study suggests that expressing their own ideas in English, supported by step-by-
step instruction with concrete examples, can actively engage students in class. This study 
contributes to English teachers and curriculum developers by providing insights into 
incorporating the concepts of the SDGs in class.   
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REFLECTION ON REFLECTIVE TEACHING OF TRAINEE TEACHERS: A METAMORPHOSIS 

Mohammad Golam Mohiuddin 
Department of English 

Green University of Bangladesh  
mohiuddin@eng.green.edu.bd   

m.uddin2611@gmail.com  
 
 
Abstract 
 
The study focuses on the reflection of reflective teaching of two trainee teachers who maintain a 
checklist and a diary of their reflective practices at a university for five months for their 
professional development. After conducting the classes, each teacher-respondent work on the 
checklist to see what went well and why, what partially went well and why, and what did not go 
well and why. They then exchanged their diary to explore and internalize what happened during 
their own teaching-learning and with their fellows. The findings of the qualitative data received 
from the diary and interview reveal that reflection on the reflective teaching of the self and the 
fellow immensely help the reflective teachers to bring necessary and multidimensional changes 
in the teaching pedagogy and classroom materials. The practice ultimately results in teacher 
development leading to the development of students.  
 
Key Words 
 
Reflective teaching, professional development, trainee teachers   
  
 
1. Background of Study 

 
Reflective teaching has been a prominent area in teacher education, especially in the growth and 
training of trainee-teachers. This approach nurtures teachers to develop their teaching methods, 
decision-making processes, and interactions with students. The practice enhances their 
comprehension of the educational contexts and their responsibilities as well. Therefore, it is an 
approach that promotes ongoing professional development, flexibility, and a dedication to 
enhancing students’ learnings. The practice of reflective teaching is based on the beliefs of 
Dewey (1933), who highlighted the significance of reflection in education as a way to bridge the 
gap between theoretical knowledge and practical experience. Schön (1983) has expanded upon 
Dewey's views by introducing the concept of the "reflective practitioner." This concept 
emphasizes the importance of reflection in professional practice. According to Zeichner and 
Liston (2014), reflective practice is considered essential, in teacher education, for teachers to 
develop their teaching strategies and adjust their abilities to varied requirements of their 
students. The objective of this study is to investigate the experiences of trainee teachers while 
they participate in reflective practices. It will analyse the elements that either support or impede 
their reflective journey and assess the influence of this process on their professional 
development. 
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2. Statement of Problem  
 

The application of reflective teaching practices in teacher training programs is widely 
acknowledged as an important element in the professional growth of aspiring teachers. 
Reflective teaching promotes the development of trainee teachers' ability to analyse their 
instructional methods, classroom management practices, and interactions with students in a 
critical manner. This process enhances the comprehension of their professional duties and 
responsibilities. As Farrell (2016) says, “Teachers who engage in reflective practice can develop 
a deeper understanding of their teaching, assess their professional growth, develop informed 
decision-making skills, and become proactive and confident in their teaching.” Nevertheless, 
although the significance of reflection in teacher education is recognized, there is still a notable 
lack of information regarding the efficacy of these practices in transforming trainee teachers into 
effective reflective practitioners. The researcher feels that it is necessary to investigate the 
impact of reflective teaching techniques on the professional development of trainee teachers, 
the metamorphosis from inexperienced beginners to skilled and introspective professionals. 
Therefore, the researcher adopted a reflection on reflective teaching practices of two trainee and 
novice teachers in a university context in Bangladesh.  
 
 
3. Significance of Study 

Reflective teaching helps teachers understand how students can learn better and how teachers 
can be responsible for students’ progress. It helps teachers assess the strengths and 
weaknesses of their teaching and develop a sense of responsiveness among them to teach 
better. This study emphasises the significance of reflection of reflective teaching into teacher 
education programs in a systematic and relevant manner so that both students and teachers can 
leverage the advantages of this practice. The research explores a comparative analysis of the 
reflection of reflective teaching of two novice teachers who experienced their reflective teaching 
during their in-service training. Both the teachers maintained their diaries to write reflections on 
what went well and why, what partially went well and why, and what did not go well and why. The 
trainee and novice teachers then exchanged their diaries and therefore created a new avenue to 
learn from the reflections of the self and of the fellow colleague.   
 
 
4. Research Questions 

The study aims at investigating the answers to the following questions:   
(i) What is the perception of trainee teachers regarding the significance of reflective 

teaching in their professional growth? 
(ii) How can reflective teaching help trainee teachers transform into reflective practitioners? 

 
 
5. Method 

This study adopts a qualitative method to investigate the experiences and perspectives of trainee 
teachers in relation to reflective teaching and its impact on their professional growth. The study 
examines the reflection of reflective teaching practices of two trainee teachers in a select private 
university in Dhaka, Bangladesh. The select university recruited these participant-teachers and 
arranged five-month long training for them. While teaching and receiving training over a period of 
five months, the trainee teachers used a checklist to mark what elements of their instruction 
went either partially well, completely well, or poorly and to find the causes of these results. They 
then recorded their thoughts in a diary, which they subsequently shared with their peer to receive 
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new ideas and improve their self-awareness and learning. Data were collected through reflective 
diaries and semi-structured interviews carried out at the end of the five-month research period. 
The diaries gave in-depth insights into the reflective practices, while the interviews documented 
the participants' perceptions, values and experiences of their reflective teaching. The researcher 
analysed the data thematically to find key issues and themes related to the influence of reflective 
teaching on professional development.  
 
 
6. Findings and Discussion 

 
The findings expose the perspectives of trainee teachers on the importance of reflective teaching 
in their professional development and the ways in which reflective teaching might transform 
them into reflective practitioners. Regarding the perception of reflective teaching in professional 
growth, the trainee teachers considered reflective teaching to be very significant and inevitable. 
Both participants observed that the formation of a checklist and a reflective journal facilitated a 
critical assessment of their teaching methodologies. The teachers argue that engaging in 
reflection on the aspects of success, partial success, and failure following each lesson allowed 
them to pinpoint areas that needed further development. This, in turn, resulted in the 
implementation of more efficient teaching techniques and classroom management. Moreover, 
the research revealed that the implementation of reflective teaching methods effectively 
enabled the trainee teachers to acquire the skills and attitudes necessary to become reflective 
practitioners. The sharing of diaries facilitated peer learning, enabling individuals to acquire 
valuable insights from the experiences of their professional peers. The exercise of collaborative 
reflection facilitated the development of adaptability, inventiveness, and a more profound 
comprehension of various teaching methodologies. Consequently, both teachers expressed a 
higher level of adaptability in their instructional approaches as well as ongoing professional 
development. 
 
 
7. Limitations  

 
The study's findings are constrained by its modest sample size, which may not comprehensively 
reflect the varied experiences of trainee teachers across different educational settings. 
Qualitative methods offer detailed insights but have limited applicability to larger populations. 
The study's concentration on a solitary institution imposes additional limitations on the 
generalizability of the findings to other teacher preparation programs that possess distinct 
structures and support systems. 
 
 
8. Conclusion 

This study highlights the crucial importance of reflective teaching in the professional 
transformation of trainee teachers. Research has shown that engaging in reflective practices can 
boost self-awareness, build pedagogical skills, and cultivate critical thinking abilities, all of 
which are essential for the development of effective teachers. Although trainee teachers faced 
difficulties such as limited time and the requirement for clear supervision, engaging in reflection 
had a profound impact on their professional identities, reinforcing their confidence, and fostering 
a dedication to continuous learning. The results indicate that teacher education programs 
should give high importance to reflective teaching by offering comprehensive support systems, 
such as mentorship and structured reflection opportunities. By implementing these programs, 
trainee teachers can be better prepared to handle the intricacies of the teaching profession and 
develop into thoughtful practitioners. In order to cultivate teachers who possess both skill and a 



Page | 8  
 

commitment to ongoing professional development, it is essential to prioritize the promotion of 
thoughtful teaching approaches. 
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NAVIGATING SECOND LANGUAGE WRITING ANXIETY: THE ROLE OF INDIVIDUAL AND 

CONTEXTUAL INFLUENCES 
Nor Hidayah Md Nor1 and Fatiha Senom2 

University of Malaya 
1edayah_black85@yahoo.com  

 
 
Abstract 
 
Writing anxiety is a common challenge for second language learners, significantly impacting 
them if left unaddressed. This issue is particularly acute among Malaysian pre-university 
students, who often struggle with fear, discomfort, and pessimism about writing in English. This 
study investigated the factors contributing to second language writing anxiety among these 
students. In this study, the experiences of six Form Six students with varying levels of writing 
anxiety were explored through a qualitative approach. The findings revealed that both individual 
differences, notably prior learning experiences and language proficiency, and contextual factors 
that include task complexity, genre, and the writing process play crucial roles in the development 
of this phenomenon. The findings suggest that future research should focus on targeted 
interventions to address specific writing challenges; hence, it will be less daunting for second 
language learners, enabling them to write more confidently and competently. 
 
Key Words 
 
Second language writing anxiety; pre-university learners; individual differences; contextual 
factors 
 
 
1. Background of Study 
 
Writing requires a multitude of cognitive abilities, especially for individuals who are writing in a 
second language (Algburi & Abu Bakar Razali, 2022; AlMarwani, 2020; Lin & Morrison, 2021; 
Singh, 2019). These expectations might potentially result in second language writing anxiety 
(SLWA) in learners as they develop apprehension about the challenges associated with writing 
(Fang, 2021; Rubina Akhtar et al., 2020), particularly when their writing is subjected to evaluation 
(Daly & Miller, 1975). From a contextual perspective, SLWA is a prevalent problem experienced by 
Malaysian pre-tertiary learners (Kumuthini Jagabalan et al., 2016; Sabariah Abd Rahim & Kasma 
Mohd Hayas, 2014; Termit Kaur & Saravana Kumar Rajalingam, 2012), as writing is regarded as a 
difficult task (Jabali, 2018; Kumuthini Jagabalan et al., 2016). Learners who struggle with writing 
might experience unease, resulting in writing-related anxiety marked by feelings of apprehension, 
doubt, or concern when using the target language (Cheng, 2002). They may also experience fear 
and develop pessimism about writing, preventing them from initiating or completing writing tasks 
(Baskan, 2021; Cheng, 2004). The experience, however, may differ depending on the individual's 
circumstances (Nazari et al., 2019). 
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2. Statement of Problem 
 
SLWA varies among learners based on individual circumstances, making it a situational-specific 
anxiety (Gardner et al., 1992; Gardner & MacIntyre, 1993; Sun, 2022). Linguistic factors, 
especially limited proficiency, play a significant role (Aslim Yetis, 2017; Noor Hanim Rahmat, 
2019; Rabadi & Rabadi, 2020; Saffari, 2019; Toba & Noor, 2019). Additional contributors include 
a lack of cognitive strategies for writing (Muhammad Fareed et al., 2016), insufficient practice 
(Alfiansyah et al., 2017), and cultural differences in communication (Jawas, 2019). Emotional 
factors, such as attitudes toward writing, significantly influence SLWA (Contreras-Soto et al., 
2019; Daly & Miller, 1975; Howard, 2020). Other critical factors include genre (Zabihi, 2017), task 
complexity (Lee, 2020; Muhammad Rahimi & Zhang, 2019), teachers (Abdullah et al., 2018; 
Jawas, 2019), evaluation (Kumuthini Jagabalan et al., 2016; Syed Shahid Nawaz, 2021; Toh & Noor 
Hanim Rahmat, 2021) and the complexity of the writing process (GenÇ & Yayli, 2019; Yu, 2020). 
Given SLWA's context-specific nature, it is crucial to investigate these factors to understand 
learners' personal experiences and better address SLWA. Hence, this study aims to explore the 
experiences of Malaysian pre-university students concerning SLWA from their emic perspectives. 
 
 
3. Significance of Study 
 
The findings of this study contribute significantly to advancing English language education by 
highlighting the specific challenges and anxiety-related factors Malaysian pre-university students 
face in English writing. Understanding these factors can lead to the development of more 
effective teaching strategies that address both the cognitive and emotional aspects of writing. 
Educators can implement tailored approaches to reduce SLWA, such as providing targeted 
practice and creating a supportive classroom environment. Furthermore, curriculum planners 
and policymakers can utilize this information to develop materials and policies that effectively 
address the disparity between secondary and higher education, so enhancing students' writing 
proficiency and confidence.  
 
 
4. Research Questions 
 
This study attempts to answer the following question: 
What are the contributing factors to the experience of second language writing anxiety among 
Malaysian pre-university students in the Malaysian University English Test (MUET) writing 
component? 
 
 
5. Method 
 
To ensure the representativeness of the cases, six participants were selected through a two-stage 
purposeful sampling procedure (Merriam & Tisdell, 2016). The chosen participants represented 
the varying levels of SLWA and had various levels of English language proficiency. This selection 
resulted in a broad spectrum of perspectives and experiences to understand the phenomenon 
better (Campbell et al., 2020). Over 26 weeks, the participants engaged in six interview sessions 
to reflect on their experiences with SLWA and MUET writing. Classroom observations and audio 
journals were also used to document participants' SLWA experiences. Ultimately, the 
identification of recurring situations described across various data sources provided more 
compelling insights into the cases (Lincoln & Guba, 1985; Noble & Heale, 2019). Subsequently, 
thematic analysis was employed to analyse patterns within and across cases, allowing for 
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drawing conclusions, proposing implications for advancing knowledge, theory, and instructional 
practices in teaching second language writing, and suggesting directions for future research. 
Several strategies were implemented to enhance the trustworthiness of the findings, including 
member-checking, providing thick and comprehensive descriptions, and prolonged engagement 
(Merriam & Tisdell, 2016).  
 
 
6. Findings and Discussion 
 
The thematic analysis revealed that SLWA is influenced by both individual and contextual factors. 
A prominent finding is the influence of prior learning experiences on SLWA. For instance, one 
participant who had negative experiences in secondary school English classes developed a 
persistent aversion to the subject, illustrating how past experiences can shape current attitudes. 
The experiences cause trauma that results in a dislike and fear of English writing. Notably, the 
study found that both high and low-proficiency learners experienced SLWA, contradicting the 
common findings that only low-proficiency learners are affected (Aslim Yetis, 2017; David et al., 
2018; Quvanch & Si Na, 2022; Rabadi & Rabadi, 2020; Salikin, 2019). High-proficiency learners 
reported anxiety stemming from high self-expectations and fear of making mistakes, while low-
proficiency learners were apprehensive about their lack of vocabulary.  
 
Contextual factors, such as the difficulty of the MUET writing component, particularly Section B, 
which requires extensive general knowledge, were also significant contributors to SLWA. The lack 
of reading on current issues led to difficulty in generating ideas and content. However, genre 
preference may differ according to individual learners as one participant mentioned being less 
anxious when writing Section B, as compared to Section A (the emails). Additionally, the 
complexity of the writing process, especially in composing the introduction, heightened anxiety 
levels. Four participants reported experiencing the most anxiety when writing the introduction, 
sometimes encountering a mental block on how to begin. This suggests that individual 
differences, shaped by cognitive processes and environmental interactions (Kidd et al., 2018), 
can lead to diverse manifestations of writing anxiety.  
 
 
7. Limitations  

 
This study explores the learning experiences of Malaysian pre-tertiary students in second 
language writing, focusing on the unique challenges they face. The purposeful sampling of Form 
Six students in Kuala Lumpur limits generalizability but provides deep insights into specific issues 
within this context. The findings highlight the importance of addressing both cognitive and 
emotional aspects of writing anxiety. To improve generalisability, future research should consider 
increasing the sample size and demographic diversity. 
 
8. Conclusion 
 
To conclude, the study reveals that SLWA among Malaysian pre-university students is influenced 
by both individual and contextual factors. Key contributors include prior negative experiences, 
high self-expectations, vocabulary limitations, task difficulty in the MUET writing component, and 
the complexity of the writing process itself. High-proficiency learners often face anxiety due to 
perfectionism, while low-proficiency learners struggle with limited vocabulary. Addressing SLWA 
requires targeted interventions that focus on specific writing challenges and equip students with 
effective strategies to manage their anxiety. Educators should foster supportive classroom 
environments and provide regular practice with constructive feedback. Future research should 
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explore additional instructional strategies and broader demographics to build on these findings 
and further enhance the understanding and management of SLWA. 
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Abstract 
 
The transitioning from secondary school to tertiary education is crucial for Malaysian students, 
setting the foundation for future success. To support this, funded by Yayasan Sarawak, our 
institution developed a four-week English Enhancement Program (EEP) with campus immersion 
activities to help students adapt academically and socially. This study evaluated the program's 
effectiveness, focusing on the 20-hour weekly academic English sessions and 'uni-life 
experience' activities. A qualitative case study was conducted, involving interviews with ten 
former EEP students, selected through convenience and random sampling. Findings reveal that 
the EEP significantly facilitated the transition to university, with participants noting substantial 
improvements in academic English skills, such as research writing, presentations, and 
referencing. Additionally, the program enhanced students' leadership, decision-making, and 
cross-cultural interactions. This study highlights the effectiveness of structured transition 
programs and calls for further research to optimize support for students during this critical 
educational phase. 
 
Key Words 
 
Tertiary transition program, student readiness, program effectiveness, academic English, uni-
life experience. 
 
 
1. Background of Study 
 
The transition from secondary education to tertiary institutions represents a pivotal stage, often 
marked by significant challenges for Malaysian students due to heightened academic demands 
and novel social environments (Mahmud et al., 2020; Rahman & Lee, 2018). This critical period 
necessitates a rapid adjustment to university-level expectations, including developing academic 
English proficiency, autonomous learning, and social integration (Lim, 2017). To address these 
challenges, the English Enhancement Program (EEP) was implemented, integrating intensive 
language instruction with campus immersion activities to facilitate a smoother transition. 
Previous research underscores the significance of early support in bolstering student 
preparedness and reducing attrition rates (Tan & Wong, 2019). However, there is a need for 
studies investigating the specific impact of structured programs like EEP on students' readiness 
for university life. This study aims to address this gap by evaluating the effectiveness of EEP in 
enhancing academic English competencies and promoting personal development among pre-
university students. 
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2. Statement of Problem 
 
While existing research emphasizes the importance of transition programs in preparing students 
for higher education, there is a notable gap in studies explicitly examining the effectiveness of 
these programs in the Malaysian context (Wong & Lee, 2021). Most literature focuses on general 
readiness without delving into how targeted interventions, such as intensive English programs, 
impact students’ ability to cope with university-level demands. Moreover, previous studies often 
overlook the role of social and personal development in the transition process, which are critical 
components of a successful adjustment to university life. This study aims to address these gaps 
by investigating the English Enhancement Program’s (EEP) effectiveness, focusing on its 
academic and social components. By doing so, it contributes to the limited body of research on 
tertiary transition programs in Malaysia and offers insights into improving student readiness for 
higher education. 
 
 
3. Significance of Study 
 
The findings of this study significantly contribute to the advancement of English language 
education by providing strong empirical evidence on the effectiveness of targeted transition 
programs, such as the English Enhancement Program (EEP), in improving academic English 
proficiency and facilitating social integration (Smith & Johnson, 2021). These insights are crucial 
for educators and university administrators, aiming to design and implement comprehensive 
programs and support systems that address the multifaceted challenges students face during 
this critical transitional period. The study underscores the necessity of integrating language 
instruction with social development activities to foster a holistic support environment for 
students. Moreover, the results have the potential to influence classroom practices by 
encouraging the inclusion of immersive and supportive elements in English language curricula 
across tertiary institutions. 
 
 
4. Research Questions 
 

(i) How effective is the English Enhancement Program (EEP) in improving students’ 
academic English proficiency for university-level education? 

(ii) In what ways does the EEP facilitate personal development among pre-university 
students? 

(iii) What are the perceived challenges and benefits of the EEP from the perspective of 
participating students? 

 
 
5. Method 

 
This study adopted a qualitative case study methodology to investigate the effectiveness of the 
English Enhancement Program (EEP). Data were gathered through semi-structured interviews 
with ten former EEP participants from previous intakes, selected via a combination of 
convenience and random sampling (Gill et al., 2008). The interviews were designed to elicit 
detailed accounts of the participants’ experiences with both the academic English instruction 
and campus immersion components of the program. All interviews were audio-recorded, 
ranscribed verbatim, and subjected to thematic analysis, which was employed to uncover 
recurring themes related to academic preparedness, personal development, and the perceived 
challenges and benefits of the program. This approach facilitated a comprehensive exploration 
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of the participants’ perspectives, offering rich, contextualized insights into the EEP’s impact. 
Furthermore, the study considers the broader implications of these findings for the design and 
implementation of similar transition programs in tertiary education. 
 
 
6. Findings and Discussion 
 
The analysis of the interviews indicated that the English Enhancement Program (EEP) was highly 
effective in equipping students to meet the academic demands of university, especially in areas 
such as research writing, presentations, and proper referencing (Johnson & Smith, 2020). 
Participants reported that the structured academic English activities markedly improved their 
confidence and proficiency in using English for academic purposes. Moreover, the campus 
immersion activities were deemed crucial in fostering students' social skills and personal 
development, with particular emphasis on leadership and decision-making abilities. These 
findings are consistent with existing literature, which underscores the significance of early 
intervention programs in alleviating the challenges associated with transitioning to higher 
education (Tan & Wong, 2019; Lee & Chang, 2021). Nonetheless, the study also identified areas 
for enhancement, including the need for more individualized support to address the varied needs 
of students effectively. 
 
 
7. Limitations  

 
This study is constrained by its small sample size, which may not capture the full range of student 
experiences with the English Enhancement Program (EEP). The limited number of participants 
might not represent the diverse backgrounds and perspectives of all EEP students. Furthermore, 
the study relies on self-reported data, which can be subject to bias. Participants' recollections 
and evaluations of their experiences may be influenced by personal perceptions and external 
factors, potentially affecting the accuracy and generalizability of the findings (Simmons et al., 
2018). 
 
 
8. Conclusion 
 
The study concludes that the English Enhancement Program (EEP) is an effective tool for 
facilitating the transition from secondary to tertiary education, particularly in improving 
academic English proficiency and fostering social integration. However, further research with 
larger, more diverse samples is recommended to explore the long-term impact of such programs 
on student success in higher education. This ongoing project has the potential to contribute 
significantly to English Language Education by providing a model for comprehensive transition 
programs that address both academic and social aspects of student readiness. 
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Abstract 
 
English verb tenses are fundamental in conveying the time of actions or events, which are crucial 
for English as a Second Language (ESL) learners learning in Malaysian primary schools. This study 
examined the representations of the English present tense in four CEFR-aligned Malaysian 
Primary School’s English Language Textbooks: Get Smart Plus 3 Student’s Book, Get Smart Plus 4 
Student’s Book, English Plus 1 Second Edition Year 5 Student’s Book, and Academy Stars 5 Year 6 
Pupil’s Book. Employing qualitative document analysis, seven aspects of the representations of 
the present tense were identified, with particular attention to the contextual variations and 
concurrent use of two aspects within sentences. The findings provided valuable insights for 
English language teachers, enhancing their understanding of how the present tense is presented 
and contextualized in educational materials. Moreover, the study highlighted three major points 
of importance of verb tenses in ESL learning, underscoring their direct relevance to the 
representations of the English present tense. This contributes to more effective teaching 
strategies, ultimately empowering learners’ practical use of English verbs in context. 
 
Key Words 
 
English Present Tense, ESL Learners, Malaysian Primary Schools’ English Language Textbooks, 
Representations, Verb Tenses 
 
 
1. Background of Study 

 
In Malaysia's Education Curriculum, English is taught as a second language alongside the national 
language, Bahasa Melayu (Gill, 2002; Sidhu et al., 2018; Thirusanku & Yunus, 2014). This 
instruction begins in preschool and continues through primary education, progressively teaching 
grammar and vocabulary (Ministry of Education Malaysia, 2015, 2019a). English verb tenses are 
the critical aspects of English grammar, thus essential for ESL learners to accurately convey 
actions, events, or states in both written and spoken English. English grammar is used to channel 
meanings (Celce-Murcia et al., 2014), thus making it a component that plays a significant role in 
learners’ language learning (Bayuong & Arip, 2023). Wang (2010) highlighted that mastering 
grammar improves learners' writing and comprehension skills, while Nijat et al. (2020) addressed 
the importance of clear and effective language use. 
 
Textbooks are central in primary education since the 19th century (Kovac & Alenka, 2022). They 
serve as primary sources of knowledge (Lawyer, 2024). The Standards-Based English Language 
Curriculum (SBELC) in Malaysia has been CEFR-aligned to meet international standards while 
contextualising materials for Malaysian learners (Shak et al., 2021). These CEFR-aligned 
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textbooks have been adapted to suit Malaysian ESL learners, improving grammar instruction, 
including English verb tenses, and enhancing language education outcomes (Aziz, 2017; Bayuong 
& Hashim, 2023). 
 
 

2. Statement of Problem 
 
English verb tenses are a pivotal component of the ESL curriculum in Malaysian Primary Schools. 
However, challenges continue in effectively representing and understanding these tenses. English 
verb tenses comprise three primary types (past, present, and future) and their respective aspects. 
According to Bukit (2020), they are crucial for expressing time, duration, and completion of 
actions. Effective learning of these tenses enables learners to convey precise information and 
adhere to grammatical rules (Declerck et al., 2006; Javed & Ahmad, 2013). However, the 
complexity of tense and aspect combinations can be challenging for ESL learners (Listia & 
Febriyanti, 2020), necessitating clear instructional methods. 
 
Current CEFR-aligned textbooks aim to address these needs by representing verb tenses in 
contextually relevant ways. Nevertheless, there is limited research on how effectively these 
materials represent and teach the present tense, a crucial component of the ESL curriculum. This 
study examined the representations of English present tense in four CEFR-aligned Malaysian 
Primary Schools’ English Language Textbooks: Get Smart Plus 3 Student’s Book (Ministry of 
Education Malaysia, 2018), Get Smart Plus 4 Student’s Book (Ministry of Education Malaysia, 
2019b), English Plus 1 Second Edition Year 5 Student’s Book (Ministry of Education Malaysia, 
2021b), and Academy Stars 5 Year 6 Pupil’s Book (Ministry of Education Malaysia, 2021a). In 
addition, it sought to identify the importance of English verb tenses in ESL learners' language 
learning. Understanding how these tenses are taught to the learners and their impact on learners’ 
proficiency is essential for enhancing instructional strategies and support effective language 
learning. 
 
 
3. Significance of Study 
 
The study contributed to English language teachers' understanding of present tense 
representations and to the acquisition of these tenses among ESL learners. By thoroughly 
analysing primary school textbooks, the study illuminated how these foundational texts introduce 
and reinforce this crucial grammatical concept. The findings offered valuable insights into the 
appropriateness of textbook content for ESL learners and identified areas where textbooks excel 
in representing the present tense. This knowledge can inform the development of more effective 
teaching materials and methodologies. Furthermore, the study's focus on the link between 
mastery of the present tense and improved communication, expression, and writing accuracy 
highlighted the importance of this grammatical aspect. These findings will guide English language 
teachers in prioritising the teaching of the present tense and tailoring their instruction to enhance 
learners’ overall language proficiency. 
 
 

4. Research Questions 
 
The study aimed to answer the following research questions: 

(i) How is the English present tense represented in CEFR-aligned Malaysian Primary 
School’s English Language Textbooks? 

(ii) What is the importance of English verb tenses in ESL learners’ language learning? 
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5. Method 
 
This study employed a qualitative method, focusing on document analysis of four CEFR-aligned 
Malaysian Primary School’s English Language Textbooks: Get Smart Plus 3 Student’s Book, Get 
Smart Plus 4 Student’s Book, English Plus 1 Second Edition Year 5 Student’s Book, and Academy 
Stars 5 Year 6 Pupil’s Book. The selection of these documents was based on factors recommended 
by Bowen (2009): authenticity, credibility, representativeness, and meaning. A thematic analysis 
was conducted through a data coding process to identify recurring ideas or patterns within the 
texts. The thematic analysis allowed the researcher to discern patterns within the data, thereby 
eliciting emergent themes (Bowen, 2009; Fereday & Muir-Ochrane, 2006). The thematic analysis 
was performed manually to ensure a thorough examination of the data texts. This method 
provided a robust framework for understanding the representations of the English present tense 
and the importance of verb tenses in the language learning of ESL learners in Malaysia. 
 
  

6. Findings and Discussion 
 
The findings presented in Figure 1 reflected the representations of the English present tense and 
its aspects in CEFR-aligned Malaysian Primary School’s English Language Textbooks, and 
interpretations were made based on the data analysis. The representations are age-appropriate 
for ESL learners and meet their communicative needs through the use of suitable vocabulary for 
formal learning contexts.  

 
 
 

One strength of this document analysis was its ability to identify sentences encompassing all 
aspects and combinations of the present tense. This reflects the comprehensive learning content 
designed for different primary school levels. The study identified sub-themes representing various 
aspects and combinations of the present tense, demonstrating a thorough integration of these 
elements in the textbooks. This ensures learners encounter a wide range of present tense uses, 
facilitating a deeper understanding of English grammar. Previous research by Listia & Febriyanti 
(2020) highlighted that combinations of tenses and aspects can be grammatically complex and 
challenging for learners, thus requiring additional explanation. However, these combinations also 
enable ESL learners to explore the grammatical system more thoroughly, fostering clear grammar 
knowledge and enhancing their effectiveness in using English. The study’s insights provided 
valuable guidance for English language teachers in planning and designing lessons that cater to 
the evolving needs of ESL learners. 
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This study provided a novel understanding and interpretation of the importance of the English verb 
tenses in ESL learners’ language learning, precisely focusing on the aspects of the present tense. 
The findings, as illustrated in Figure 2, provided new insights into how learning the present tense 
by ESL learners improves clarity in communication, clarity in expression, and accuracy in writing. 
 

 
 
  
For instance, accuracy in writing prevails ESL learners’ mastery, as noted by Taylor (2016), the key 
to mastering grammar is being able to remember and use the rules accurately. Most importantly, 
these three emerging sub-themes addressed how important and influential the present tense and 
its aspects are for ESL learners to convey information correctly, express themselves clearly, and 
write accurately. These benefits highlighted the influential role of the present tense in improving 
ESL learners' overall language proficiency and effectiveness in communication. The study’s 
insights offer valuable guidance for English language teachers in planning and designing lessons 
that cater to the evolving needs of ESL learners. 
 
 

7. Limitations  
 
Some limitations of this study include the small size of sentences in the affirmative and negative, 
and regular and irregular verbs, thus causing a lack of examples to express a wide range of ideas.  
Other than that, this study is further limited by the researcher examining only the representations 
of English present tense.  
 
 

8. Conclusion 
 
The study examined the representations of the English present tense in four CEFR-aligned 
Malaysian Primary School’s English Language Textbooks, identifying seven aspects: simple 
present, present continuous, present perfect, present perfect continuous, and their 
combinations. The analysis uncovered a variety of sentence structures and patterns, aiding ESL 
learners in mastering grammar rules and verb conjugation. The study spotlighted the importance 
of clearly addressing the simple present and present continuous tenses at the primary level before 
introducing more complex tenses and their combinations. These insights offered valuable 
guidance for English language teachers, providing a framework to plan and design effective 
present-tense instruction. 
 
Beyond grammar, the study also demonstrated how mastering the present tense enhances 
communication clarity, expression, and writing accuracy. By emphasising the influential role of 
the present tense in overall language proficiency, this study emphasised the need for teachers to 
focus on its various aspects to ensure learners develop a comprehensive understanding and 
application of these grammatical rules. The findings revealed the role of textbooks in representing 
English grammar in an age-appropriate, contextually rich manner, enhancing ESL learners' 
understanding and use of the language. Overall, the findings could improve English language 
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learning, particularly for ESL learners in Malaysian Primary Schools who require more support and 
opportunities to learn and use the language. 
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Abstract 
This study explores the perceptions of vocational high school students in Daerah Istimewa 
Yogyakarta, Indonesia, regarding an English language learning model designed to accommodate 
both left and right brain orientations. The study aims to understand how students from diverse 
vocational backgrounds respond to the English model oriented to left and right brain 
accommodation. Utilizing a mixed-methods approach, data were collected through surveys from 
27 students and interviews with 3 students across various vocational disciplines in Daerah 
Istimewa Yogyakarta, Indonesia. The findings indicate that students perceive the integrated 
model as more engaging and effective in enhancing their language skills than traditional teaching 
methods. Furthermore, the model’s dual approach appears to support a more balanced cognitive 
development, catering to the diverse learning needs of vocational students. The study concludes 
that accommodating both hemispheres in language instruction improves student engagement 
and fosters a deeper understanding and mastery of English, which is crucial for their future 
professional careers.   
 
Key Words 
 
English Model, Left Brain, Right Brain 
 
 
1. Background of Study 

 
English education at Vocational High Schools (SMK) has a crucial role in preparing students to 
enter an increasingly global world of work. Vocational High School (SMK) students are expected 
to be able to work immediately after completing their studies. Therefore, the applicable 
curriculum must be relevant to the major because the skills needed to enter the world of work, 
including English language skills. The application of curriculum and materials in vocational 
schools should have different characteristics from those applied in high schools. English 
curriculum and materials in vocational schools should include and produce aspects of work 
skills. 
 
However, the lessons taught in vocational schools are still not relevant to students' English 
language needs (Pusputaloka et al, 2024). This is because the content of the curriculum and 
English language materials are like those taught in high schools, so they are not relevant to the 
needs of vocational school students to enter the world of work (Astuti & Nurjanah, 2023). Then, if 
we look at the needs, the material has not focused on students' needs, while English for certain 
purposes, must consider the material needs of vocational school students (Islam, 2023). 
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Therefore, teaching English in vocational schools requires the use of English language materials 
that are adapted to students' special needs (Abidah et al., 2023). 
 
Seeing these problems, the school must develop an education system by considering the needs 
of vocational school students. In learning, the role of educators has great power to influence the 
direction of student learning by equipping themselves with the latest neuroscience knowledge in 
terms of learning (Fratagelo, 2015). Knowledge of neuroscience research can help teachers 
evaluate and implement effective classroom practices that support the way the brain best learns 
(Willis, 2008). Anything that has an influence on our physiological state, in turn, influences our 
ability to learn (Caine & Caine, 1990). 
 
Educators can take advantage of classroom learning by implementing teaching methods into 
practice that appeal to different student learning styles (Fratagelo, 2015). By incorporating into 
practice teaching methods that appeal to students' diverse modalities and multiple intelligences, 
educators can maximize classroom learning (Armstrong, 2000; Gardner, 2004). Instructional 
practices that enhance learning include providing students with sufficient time and practice to 
fully acquire new skills, as well as integrating parts of them as a whole, within the instructional 
content. 
 
Brain-based learning is a learning theory that states that educators must provide active learning 
strategies to attract students' interest and encourage them to achieve higher levels of cognition 
(Fratagelo, 2015). Brain-based teaching/instruction is also instruction that recognizes the brain's 
natural capacity to learn through problem solving and pattern creation and uses strategies to 
stimulate the brain. When children, adolescents, or adult students are exposed to a stimulating 
environment and positive relationships, neurodevelopment will increase (Wolfe & Brandt, 1998). 
The greatest difficulty that educators must overcome in terms of brain research is not 
understanding the function of the brain and its anatomical design but being able to understand 
the size, complexity and capabilities of the human brain (Caine & Caine, 1990). Brain-based 
learning can be accelerated and improved if educators focus on how and what they teach the 
science of learning itself as opposed to past educational practices, traditional methodologies, or 
assumptions about the learning process (Fratagelo, 2015).  
 
The need to understand how students perceive such an integrated model of learning is crucial for 
developing effective educational strategies that can better support their language acquisition 
and overall academic success. This study aims to explore the perceptions of SMK students in 
Daerah Istimewa Yogyakarta regarding an English language learning model that is oriented 
towards accommodating both left and right brain functions. By examining these perceptions, the 
study seeks to provide insights into the effectiveness of such a model in enhancing language 
learning among vocational students and to contribute to the development of more inclusive and 
effective English teaching practices in vocational education.  
 
 
2. Statement of Problem 

 
Despite the growing recognition of the importance of English proficiency for vocational high 
school students in Indonesia, particularly those in Daerah Istimewa Yogyakarta, traditional 
language teaching methods often fail to engage students effectively. These methods tend to 
emphasize rote learning and grammar-focused instruction, which may not align with the diverse 
cognitive styles of students. As a result, many students struggle to achieve the level of English 
proficiency required for their future careers. 
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Moreover, the educational system frequently overlooks the need to address both left-brain and 
right-brain functions in language learning, potentially limiting students’ ability to fully develop 
their language skills. While left-brain approaches, which focus on logic and analysis, are 
commonly used, they often neglect the creative and intuitive aspects of learning that are 
associated with the right brain. This imbalance may hinder students from realizing their full 
potential in mastering the English language. 
 
The problem addressed in this study is the lack of understanding of how an English language 
learning model that accommodates both left and right brain functions can impact the 
perceptions and language acquisition of vocational high school students. Specifically, this 
research seeks to identify whether such a model can enhance students' engagement, 
comprehension, and overall proficiency in English, compared to traditional teaching methods. 
Understanding these perceptions is critical for developing more effective and inclusive language 
teaching strategies that cater to the needs of vocational students, ultimately improving their 
readiness for the workforce. 
 
 
3. Significance of Study 

 
(i) Theoretical Significance 

This research is the basis for developing a Vocational School English learning model in the 
Special Region of Yogyakarta, Indonesia, which is oriented towards a balance of the right brain 
and left brain, which will provide benefits and contribute to issues related to the English 
Language learning model in Vocational Schools. 

(ii) Practical Significance 
Practical benefits in this research include: 
a. For Teachers 

This research will be as a basic to develops an English language learning model for 
vocational schools in the Special Region of Yogyakarta which is oriented towards 
balancing the right brain and the left brain, so this model will help bridge English teachers 
to create good and innovative English language learning. 

b. For Students 
After implementing a learning model oriented towards balancing the left and right brain, 
vocational school students will find it easier to learn and master English. 

c. For Researchers 
As a prospective English lecturer who is currently working in the academic field, this 
research can help researchers to enrich and improve their abilities in developing English 
language learning models. 

d. For Further Research 
This research can be used as a reference source for further research. 

 
 
4. Research Questions 

 
(i) What are vocational school students’ perspectives on English learning model that is 

oriented towards the right brain and left brain? 
(ii) What is the description of the right brain and left brain oriented English learning model 

that students need? 
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5. Method 
 

This study employs a descriptive approach to understand the perceptions of Vocational High 
School (SMK) students in the Special Region of Yogyakarta (DIY) regarding an English language 
teaching model oriented towards accommodating both left and right brain accommodation. This 
design was chosen to provide an in-depth exploration of students' experiences with teaching 
methods that aim to optimize different cognitive potentials. This research combines quantitative 
data in the form of data from questionnaires and qualitative data in the form of interviews, which 
data were collected through surveys from 27 students and interviews with 3 students across 
various vocational disciplines in Daerah Istimewa Yogyakarta, Indonesia. Utilizing a mixed-
methods approach, the data were analysed carefully to obtain accurate research results. 
 
 
6. Findings and Discussion 

 
The study revealed a positive perception of left and right brain dominance concept among 

students. Grammar and sentence structure practice were highly valued for improving speaking 
fluency. Activities stimulating analytical and logical thinking, such as presentations and debates, 
were deemed effective. Creative activities like storytelling and improvisation were also well-
received. Listening practices, particularly with media like music and movies, were considered 
beneficial. Simultaneous speaking and listening activities, along with role-playing and drama, 
were highly evaluated. Additionally, the use of digital media like podcasts and videos was seen 
as supportive of cognitive development. Importantly, a combined left and right brain approach 
was preferred over traditional methods. 

The results indicate a promising potential for implementing English models focused on left 
and right brain dominance in vocational high schools. Students' positive attitudes towards variety 
of activities suggest that a balanced approach incorporating both analytical and creative 
elements can be effective. However, further research is needed to understand the specific needs 
of different learning styles within this framework. Additionally, while the study shows preference 
for the combined approach, more in-depth research is required to measure its long-term impact 
on English proficiency. 
 
 
7. Limitations 

 
This study is limited by its focus on students' perceptions, which were gathered through surveys 
from 27 students and interviews with 3 students across various vocational disciplines in Daerah 
Istimewa Yogyakarta, Indonesia to describe students' needs about the right brain and left brain 
oriented English learning model.  
 
 
8. Conclusion 

 
This study unveiled positive perceptions among vocational high school students in Daerah 
Istimewa Yogyakarta towards an English language learning model that accommodates both left 
and right brain functions. The findings suggest that such an integrated model is more engaging 
and effective in enhancing language skills compared to traditional methods. The dual approach 
seems to foster a more balanced cognitive development, catering with the diverse learning needs 
of vocational students. 
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The study concludes that incorporating both left and right brain hemispheres in language 
instruction not only improves student engagement but also promotes a deeper understanding 
and mastery of English, a vital skill for their future professional endeavors. To further deepen the 
understanding of the impact of left and right brain-oriented English language learning on 
vocational students, future research could explore the following: 

1. Longitudinal Studies: Conduct in-depth longitudinal studies to assess the long-term 
effects of the integrated model on students' English proficiency and academic 
performance. 

2. Neurocognitive Correlates: Investigate the neurocognitive mechanisms underlying the 
integrated model to provide empirical evidence for its impact on brain function and 
language acquisition. 
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Abstract 
 
Classroom-based assessment (CBA) is crucial in teaching and learning as it develops teachers’ 
teaching skills and informs students’ learning progress. In CBA, the teachers must equip 
themselves with sufficient knowledge to execute CBA effectively in their classrooms. Past studies 
have indicated the need to understand teachers’ learning process of CBA as teachers’ 
knowledge, understanding, and belief of CBA influence how they conduct CBA during lessons, 
which also explains why CBA is being conducted differently from one teacher to the other. As 
such, understanding teachers’ learning cycle will reveal the gap in knowledge in the field of CBA 
among teachers. The personalised journey of each teacher’s learning cycle is explained via the 
four stages of Kolb’s Learning Cycle: concrete experience, reflective observation, abstract 
conceptualisation, and active experimentation. This phenomenological case study involves six 
English language teachers from three research sites. The data gathered via two interview 
sessions, classroom audio recordings, and documents were transcribed and analysed 
inductively through the codes that overlap in relation to past studies and literature. The findings 
revealed that teachers who complete each stage in the learning cycle could restructure and 
develop new CBA knowledge compared to teachers who skipped selected stage(s) or did not 
complete the cycle. This study contributes significantly to informing policymakers and educators 
on the importance of completing each stage in the learning cycle, as the experience gained from 
each stage contributes to new CBA knowledge and/or adds to their current CBA knowledge.  
 
Key Words 
 
Classroom-based Assessment, experience, learning cycle, knowledge 
 
 
1. Background of Study 
 
Classroom assessment contributes to the effectiveness of the education system and serves as a 
tool to inform students about their progress (Deluca & Johnson, 2017; Majid, 2011; Narinasamy, 
2018; Reyneke, 2016; Sidhu et al., 2018). Classroom assessments are divided into assessment 
of learning and assessment for learning (Narinasamy, 2018). These assessments serve their 
purpose and are used as a yardstick for teaching and learning. The difference is that the former 
measures students’ learning, and the latter assists students’ learning (Jamal et al., 2016; 
Rezagah, 2022). Since Malaysia’s National Philosophy of Education emphasises student-centred 
learning, the Ministry of Education (MOE) has taken a step to implement Classroom-Based 
Assessment (CBA) in all schools in 2011.   
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2. Statement of Problem 
 
Based on the findings from past studies on CBA, there is a need to explore teachers’ learning 
cycle of CBA (Arumugham & Abdullah, 2016; John, 2018; Jonglai, 2017; Khamis & Selamat, 2019; 
Khory et al., 2021; Latif, 2021; Lee et al., 2020). The findings from past studies illustrate that 
teachers in Malaysia still struggle to implement CBA effectively, especially in English Language 
classrooms due to lack of knowledge and skills in the field of CBA, albeit a specific circular on 
CBA was given to all schools by MOE, Malaysia in 2017 (Brown, 2004; Curriculum Development 
Centre, 2016; Hill & McNamara, 2012; Hock et al., 2022; Hsia & Nasri, 2022; Latif, 2021; 
Malakolunthu & Sim, 2011; Marzaini et al., 2023; Reyneke, 2016). Essentially, teachers in 
Malaysia seem to have low confidence to carry out CBA during English lessons and are unable to 
grade students accordingly due to poor interpretation of the marking scheme (Hasim, Di & 
Barnard, 2018; Narinasamy, 2018; Sidhu et al., 2018). Thus, a logical step to take is to understand 
teachers’ learning cycle to identify the gap in knowledge of CBA, not only to understand what they 
know about CBA and what they need to know more about but also to understand how teachers 
construct their knowledge of CBA. Policymakers will be able to recognise the strengths and 
weaknesses in the current way teachers are supported through the CBA initiative. Policymakers 
and stakeholders would then be able to follow up with actions, solutions, and training to assist 
teachers in implementing CBA effectively in classrooms, again not by prescribing actions but by 
building an understanding of how teachers construct knowledge. Without understanding the 
teachers’ learning cycle of CBA, the reasons behind teachers’ lack of knowledge and issues 
pertaining to CBA will be challenging to address, resulting in CBA being practised ineffectively in 
classrooms. Although it is an accepted fact that CBA is a powerful instructional avenue, it cannot 
be achieved until and unless teachers understand the concepts of CBA and are equipped with 
the right knowledge, skills, and attitudes to practice it effectively (Chapman & Snyder, 2000; 
Stillman, 2001).  
 
 
3. Significance of Study 
 
This study is significant in various aspects, especially in the field of CBA and English language 
teaching. Exploring the essence of teachers’ learning cycle of CBA provides insights into the gap 
in CBA knowledge among these selected teachers. Essentially, teachers’ voices on their 
knowledge of CBA will reveal their thoughts on the change in assessment policies, power 
dynamics, assessment criteria, resources and facilities for assessment development in English 
lessons. These insights will create awareness among policymakers to develop suitable 
professional developmental training in assessment, testing and evaluation, indirectly leading to 
the overall success and effective implementation of CBA in English lessons. Moreover, this study 
also creates awareness among the participants and readers on the importance of being 
assessment literate in order to incorporate CBA effectively during English lessons. If teachers can 
build on the CBA knowledge effectively through their experiences, they will be able to have a 
strong foundation and understanding of the concept of CBA, which leads to successful CBA 
implementation to ensure students’ success in learning. 
 
 
4. Research Questions 
 
This study aims to understand teachers’ learning cycle of CBA through their individual 
experiences, leading to the following research questions:  
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(i) What are the stages of teachers’ learning cycle in CBA? 
(ii) How does the learning experience at each stage contribute to new CBA knowledge? 

 
 

5. Method 
 
A qualitative research design using a phenomenology case-study approach is applied in this 
study. A phenomenological approach provides the opportunity to study the essence of an 
experience of an individual, which closely relates to the purpose of this study in exploring 
individual teachers’ experiences of their understanding of CBA (Heidegger, 2010; Heidegger, 
1995; Horrigan-Kelly et al., 2016; Husserl, 2014; Khan, 2014; Moran, 2013; Moustakas, 1994; 
Oiler-Boyd, 2001). Since there is a need to “fence in” the phenomenon being explored and to 
obtain thick and in-depth data on selected teacher’s experiences on their knowledge and 
understanding of CBA within a “bounded system”, the proposed method of this study is best 
termed as a phenomenological case-study approach, whereby case-study is used as a generic 
term, only to determine the boundary of the context being explored (Merriam, 2009, p. 40).  
 
The research location of this study included three urban Malaysian primary schools because CBA 
is widely implemented in primary classrooms, specifically lower primary (Hock et al., 2022). For 
this study, six English language teachers were chosen based on a set of criteria, including CBA 
teaching experiences, academic qualifications, training, and courses attended pertaining to CBA 
and their availability and willingness to participate in this study. All the names of the participants 
are replaced with pseudonyms to protect their identity. The participants include Bob, Monna, 
Tina, Stephanie, Rose and Liza.  
 
This study used interviews, observations and documents to gather data. Interview data play a 
main role in this phenomenological study as the two interview sessions unfolded meanings of the 
participants ‘experiences’, thus allowing the ‘essence’ (the act of teachers’ experiences) to 
emerge. The entire interview session with all the participants will be audio recorded, which is the 
most common way to preserve the insights provided by the participants (Merriam, 2009). 
Simultaneously, all the English language teachers’ classes were audio-recorded to understand 
how CBA is conducted during teaching and learning. These audio recordings were conducted 
during different visits according to the teachers’ availability and CBA practices conducted by the 
teacher (Berg, 2004; Kawulich, 2012; Stivers & Sidnell, 2005). All the audio recordings were 
transcribed for data analysis (Nunan & Bailey, 2009). Apart from that, documents such as 
samples of activities, students’ work, test papers, English panel reports, CBA meeting reports, 
students’ scoring sheets, daily lesson plans, and teachers’ reflective journals were  used as 
sourcess of reference to understand how the teachers implemented CBA during lessons based 
on his/her experiences. The data collected for this study were processed inductively, exploring 
multiple realities of teachers’ CBA learning cycle. With this, collective meanings of the 
participants’ experiences were formed because it is “highly inductive, that is, the themes emerge 
from the data and are not imposed upon it by the researcher” (Rudolph, 2006, p. 10). 
 
 
6. Findings and Discussion 

 
Among the six participants, Mona, Tina, Stephanie and Liza, completed the learning cycle by 
going through all the stages proposed by Kolb (1984): concrete experience, reflective observation, 
abstract conceptualisation and active experimentation. The experiences gained at each stage 
have contributed to new CBA knowledge for these participants. Notably, Tina and Stephanie 
demonstrated comprehensive CBA knowledge as they sought additional CBA inputs besides the 
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ones provided by the school. These duos also reflect consistently, which allowed them to take 
note of their strengths and weaknesses while experimenting with their CBA practices. Mona and 
Liza experienced all four stages in the learning cycle but could not implement their ideas in some 
situations. Their inconsistent reflection practice hindered their opportunity to develop and 
improve their CBA practices. Bob and Rose could not complete the stages in the learning cycle, 
which was reflected in their insufficient CBA knowledge. Rose relied on minimal CBA inputs, 
which limit her from excessing additional CBA information. She also chose not to reflect when 
her CBA practices did not turn out as planned. Instead, she dropped her lesson and moved to the 
next. Dropping the lesson prevents Rose from reflecting, which could provide insights into 
improving her CBA practices in future situations.  
 
 
7. Limitations  

 
A phenomenological case study approach was used to obtain in-depth perspectives from 
teachers on their learning cycle. Since a comprehensive investigation is needed to explore 
teachers’ experiences, it limits the number of participants in this study (Nunan & Bailey, 2009). 
As such, the findings of this study are based on views from six teachers. Hence, the limited 
number of teachers may not permit the researcher to generalise the findings obtained beyond 
these participants and context. 
 
 
8. Conclusion 
 
In conclusion, this study is essential as CBA in the Malaysian context has yet to be explored in 
depth from many researchers' perspectives. Therefore, teachers’ learning cycle of CBA should be 
given attention. This present approach, a phenomenological case study, was able to delve into 
teachers’ essence of their understanding of CBA. 
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Abstract 
 
Oral history accounts of Malaysian front-liners who are battling against the COVID-19 pandemic 
in Malaysia should be collected as part of our historical preservation. One of the strengths of Oral 
History, from a historical perspective, is that it provides multiple perspectives from people who 
have experienced an event or phenomenon. The construction of history is not solely dependent 
on the interpretation of people in authority such as the government or the historian but rather it 
recognises the fallacy of truth as being derived from a single narrative. In this project, we worked 
with a group of 48 TESL in-service teachers to create 20 Oral History materials in graphic forms 
based on the front-liners’ COVID-19 pandemic historical accounts. The compilation of graphic 
stories will be published as an eBook. One of the materials produced were then turned into a 2D 
animation for public and educational consumption.  
 
Key Words 
 
Oral History, Graphic Story, ESL Materials, COVID-19 Pandemic  
 
 
1. Background of Study 
 
Today’s English language classroom requires proficient teachers who possess creativity and the 
requisite knowledge and skills to address their students’ needs, along with innovative teaching 
materials that align with contemporary pedagogical trends. Therefore, to ensure providing 
English language learners with high-quality English language education, both effective teachers 
and quality materials must be taken into consideration.  However, in Malaysia, the government 
has opted to reform English Language Teaching (ELT) in public schools by discontinuing the 
usage of local ELT coursebooks and instead importing commercially produced global ELT 
coursebooks developed in the United Kingdom for primary and secondary schools. This decision, 
as highlighted by Abdul Aziz and Makhtar (2021), Abdul Aziz et al. (2019), and Abdul Rahim and 
Daghigh (2019), is predicated on the supposition that the imported coursebooks, created by 
native English language speakers, would provide Malaysian English language learners with 
trustworthy content composed in impeccable English, surpassing what local resources offer. 
Even though the Malaysian government’s move may be perceived as a positive development in 
ELT, the researchers agree with many of the opponents to that move and argues that it is a 
setback. 
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2. Statement of Problem 
 
Educators in Malaysia must actively engage in the decolonization of ELT materials by developing 
locally relevant ELT materials that capture the richness of Malaysia’s multicultural landscape. 
According to Tomlinson (2014), language materials should be createdby teachers, through a 
creative process catering to the real classroom setting. Non-native English language teachers 
possess the capacity to create efficient teaching resources if they receive the necessary training 
and framework (Edwards & Burns 2016; Kumaravadivelu 2016). As highlighted by McGrath 
(2013), a meticulously designed approach to teacher training in materials development, one 
catering to the local setting and emphasizing practical application, can make a substantial 
difference in this regard. Hence, it is crucial to prioritize training in materials development as a 
central component of any English language teacher development program. The goal is to equip 
teachers with the skills and knowledge necessary to become practitioners who can not only 
create ELT materials but also embrace local and effective ELT pedagogies. By focusing on the 
teachers, their development as a practical way to disrupt the problematic hegemonic approach 
to ELT practices, this research considers teachers as “agents of change” who are, once 
‘enabled’, capable of bringing about the desired change in ELT in Malaysia. 
 
 
3. Significance of Study 
 
The project is designed to be an enriching experience that engages Malaysian teachers in 
materials development and raises their awareness of innovative pedagogies. It is a training 
module where in-service English language teachers are equipped to produce not only local 
content but also to present it through multimodal media. Non-native English language teachers 
have often been marginalized (Kumaravadivelu 2016), relegated to being consumers of 
knowledge and commercial materials and implementers of recommended techniques and 
practices. It is time to empower them as creators through a bottom-up approach to ELT materials 
development. This approach allows teachers to develop practical knowledge for generating 
effective ELT materials, seek innovative pedagogical approaches, explore their local contexts 
and culture, and take charge of their own personal and professional growth. 
 
 
4. Research Questions 
 
How does the training module contribute to the in-service English language teachers’ 
professional development? 
 
 
5. Method 
 
Since this research study sought to explore the experiences of the in-service English language 
teachers in the module, the researcher adopted the qualitative approach; this enabled the 
researcher to gain deeper understanding of the teachers’ perspectives (Creswell 2009; Yin 2014) 
with their module training experience including their views, their knowledge/skills building, and 
the challenges they have encountered throughout their module experience. The research 
participants were a purposive sample of 48 Malaysian (3 males and 45 females aged between 24 
and 37) TESL Executive Master’s students enrolled in the course ‘Current Trends in Language 
Teaching Research’ at the Faculty of Education, the National University of Malaysia (UKM). All 
participants were in-service English language teachers with varying teaching experiences 
(between 1 and 14 years), and they all successfully completed their training in the module. In 
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collecting the qualitative data, the researcher utilized multiple instruments including post-
module interviews, and written reflections.  
 
 
6. Findings and Discussion 
 
In addition to helping teachers to develop innovative ELT materials, the module contributed to 
the teachers’ professional knowledge/skills in five areas: digital knowledge, ELT materials 
development knowledge, oral history knowledge, narrative writing knowledge, and graphic 
design knowledge. The module significantly improved the in-service English language teachers’ 
digital knowledge and skills, which was the most prominent professional benefit reported. 
Creating the graphic oral history ELT materials involved editing, sound effects, background 
music, and the use of various apps and tools like PowerPoint, Canva, Photoshop, and many 
more. Through enhancing their digital literacy, teachers gain increased confidence and 
competence in effectively incorporating technology into their teaching methods. As they develop 
their proficiency with digital tools, teachers become more adept at leveraging technology to 
enhance their instructional strategies, engage students, and facilitate meaningful learning 
experiences. The module also improved teachers’ knowledge of materials design and 
development principles; the module helped the teachers understand the principles of ELT 
materials development, especially in relation to meeting their learners’ needs. This heightened 
understanding of ELT materials development principles enables them to create resources that 
are better aligned with their students’ needs, preferences, and learning styles.  
 
 
7. Limitations  
 
While the study makes a valuable contribution to ELT materials development and English 
language teacher training in Malaysia, the researcher identified some potential limitations. First, 
the sample size of the study was relatively small and was limited to the 48 in-service English 
language teachers doing their Master’s at the Faculty of Education, UKM and were enrolled in the 
course ‘Current Trends in Language Teaching Research.’ Therefore, the research participants 
might not be representative of the entire populations of English language teachers and TESL 
experts in Malaysia. Second, the generalizability of the study’s findings is limited to the Malaysian 
context.  
 
 
8. Conclusion 
 
This project sought to address the shortcomings of commercial global ELT coursebooks and 
materials, by providing a professional development opportunity for servicing Malaysian English 
language teachers in materials development. The training module serves as an effective 
satisfactory training tool, offering hands-on activities, innovative methods, and valuable support 
to teachers through instructional materials, group collaboration, and the facilitator’s guidance. 
Additionally, the module brings substantial professional advantages to the teachers. Not only 
does it enable them to create innovative materials that cater to their students’ language learning 
needs, but it also enhances their expertise in various areas while bolstering their motivation, 
confidence, creativity, and ability to collaborate. Consequently, the module has the potential to 
act as a catalyst in empowering Malaysian English language teachers professionally; it equips 
them to become influential agents of change who can develop effective local ELT materials and 
shape the ELT landscape in Malaysia. 
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Abstract 
 
This study reviews the literature of Pedagogical Content Knowledge (PCK) research with a focus 
on English as a Foreign Language (EFL) and English as a Second Language (ESL) teaching. Despite 
its extensive study in mathematics and science education, PCK research in EFL and ESL contexts 
remains limited. Utilizing a systematic review methodology, this study evaluates existing 
literature from four databases: ERIC, PsycInfo, Web of Science, and Scopus. This study identifies 
key issues in current research and highlights significant gaps, including a lack of cross-cultural 
studies, cross-subject research, large-scale assessment tools, and longitudinal studies, and 
research on the interactions among PCK components and the development of these interactions 
in EFL and ESL contexts. The findings of this study may offer valuable insights into improving 
teacher education programs and classroom practices by addressing these gaps, with the 
potential to enhance teacher effectiveness and student learning outcomes in language 
education. 
 
Key Words：Teacher knowledge, Pedagogical content knowledge, EFL/ESL teaching, 
Systematic review  
 
 
1. Background of Study 

 
Pedagogical Content Knowledge (PCK) is crucial for effective teaching, integrating subject matter 
expertise with pedagogical strategies (Şen et al., 2022). Introduced by Lee Shulman in the 1980s, 
PCK is defined as “the blending of content and pedagogy into an understanding of how particular 
topics, problems, or issues are organized, represented, and adapted to the diverse interests and 
abilities of learners and presented for instruction” (Shulman, 1987). It emphasizes what should 
be taught and how it should be taught, and it is a unique knowledge necessary for teaching 
(Shulman, 1987). While PCK research has extensively covered mathematics and science (Melo, 
2020), there is a significant gap in studies focusing on English as a Foreign Language (EFL) and 
English as a Second Language (ESL) (Reza Adel & Noughabi, 2023; Li et al., 2021). Literature 
reviews by Evens (2016) reveal a significant gap, with only 17 relevant empirical studies identified 
compared to extensive reviews in other subjects (Yıldırım, 2023; Galimova et al., 2023; Montoya, 
2023). EFL classrooms present unique challenges as language serves both as content and 
medium of instruction, underscoring the need for more research in this area to enhance teaching 
practices and teacher training programs (König et al., 2017).  
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2. Statement of Problem 
 
Pedagogical Content Knowledge (PCK) is crucial for effective teaching, integrating subject matter 
expertise with pedagogical strategies to enhance instructional quality.  Despite its established 
importance, PCK research in English as a Foreign Language (EFL) and English as a Second 
Language (ESL) contexts remains underdeveloped compared to mathematics and science (Melo, 
2020). This limitation results in an inadequate understanding of how PCK specifically applies to 
EFL and ESL teaching contexts (Li et al., 2021; Saifullah et al., 2024). Effective PCK is vital for 
creating engaging learning environments and significantly affects student achievement (Aguye & 
Berlie, 2024; Jacob et al., 2020). However, the lack of PCK research in EFL and ESL settings 
impedes teachers’ ability to integrate content and pedagogical strategies effectively, which 
negatively impacts student outcomes (Husna, 2021). Recent literature (Saifullah et al., 2024) 
highlights a significant gap in the PCK research landscape for EFL and ESL contexts. This critical 
review aims to systematically address these deficiencies by identifying how researchers 
investigate EFL and ESL teachers’ PCK, key research gaps and proposing suggestions for future 
research to enhance teacher education and classroom practices in EFL and ESL contexts.  
 
 
3. Significance of Study 
 
This study may significantly advance English Language Education by emphasizing the 
importance of PCK in EFL and ESL contexts. By identifying the status quo of research and gaps in 
the current research, this study aims to highlight the potential need for further investigation into 
how PCK can be effectively integrated into EFL and ESL teaching. The insights gained could 
inform future research directions and potentially lead to improvements in teacher education 
programs and classroom practices. Understanding PCK’s role in language teaching might 
contribute to the development of more effective teaching strategies, enhance teacher 
effectiveness, and improve student learning outcomes. This study’s findings are expected to 
provide a foundation for future research efforts, guiding policymakers and educators in 
addressing the unique challenges faced in EFL and ESL teaching contexts.  
 
 
4. Research Questions 
 

(i) How is PCK investigated in PCK research within EFL and ESL contexts?  
(ii) What potential gaps exist in PCK research within EFL and ESL contexts? 
(iii) How can future research address these gaps?  

 
 
5. Method 
 
This study conducts a systematic review of literature on PCK in EFL and (ESL contexts. The review 
utilizes four key databases - ERIC, PsycInfo, Web of Science and Scopus - to identify empirical 
studies and articles focused on PCK in EFL and ESL teaching. Search terms included 
combinations such as "pedagogical content knowledge AND second language" and "pedagogical 
content knowledge AND foreign language." The review focuses on peer-reviewed journal articles, 
systematic reviews, and empirical studies related to PCK in EFL and ESL teaching published after 
2010. Data extraction involves identifying and organizing key elements such as research goals, 
methodologies, and findings. Analysis methods include thematic analysis to identify and 
categorize common themes and patterns related to PCK in EFL and ESL contexts. Additionally, 
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the review also involves a cross-disciplinary comparison with studies from mathematics and 
science to identify common methodologies and research gaps.  
 
 
6. Findings and Discussion 
 
The review highlights a significant gap in PCK research within English as EFL and ESL contexts 
compared to science and mathematics. Notably, the volume of PCK research in EFL is much 
smaller. Evens (2016) identified only 17 studies on EFL and ESL fields across major databases, 
while extensive literature exists for science and mathematics, with numerous reviews and 
studies by Yıldırım (2023), Galimova et al. (2023), and others. This disparity underscores the 
urgent need for more EFL and ESL-focused research. In this study, the search yielded only 40 
relevant articles, with just one being a literature review by Evens (2016). This limited number of 
studies emphasizes the necessity for more comprehensive research to address the gaps in PCK 
research in EFL and ESL fields to develop a deeper understanding of its applications and 
implications in teaching contexts. 
 
Current PCK research in ESL and EFL primarily focuses on exploring the nature of PCK, the 
development of PCK measurement tools, PCK development, and the relationship between PCK 
and other variables. However, there are notable issues: a lack of standardization in PCK concepts 
and elements, the use of multiple self-report data collection methods, a predominant reliance 
on qualitative methods, and a focus on individual PCK components in studies of PCK 
development. 
 
Furthermore, there are notable gaps in the literature, including a lack of cross-cultural studies, 
cross-subject research, large-scale assessment tools, and longitudinal studies and research on 
the interactions among PCK components and the development of these interactions in EFL and 
ESL contexts. Addressing these gaps could enhance our understanding of PCK in language 
teaching and inform more effective teacher education and professional development. 
 
 
7. Limitations  

 
This study, while aiming to provide a comprehensive review of PCK research in EFL and (ESL 
contexts, has several limitations. First, the reliance on existing literature from four major 
databases—ERIC, PsycInfo, Web of Science, and Scopus—may limit the scope of the review, 
potentially overlooking relevant studies published in other databases or sources not indexed in 
these platforms. Second, this study only included articles published in English, which may have 
impacted the results. 
 
 
8. Conclusion 
 
This study reveals how researchers investigate EFL and ESL teachers’ PCK and identifies 
significant gaps in PCK research within these contexts. Although research on PCK in EFL and ESL 
settings has increased in recent years, exploration remains insufficient. To address these 
research gaps, future studies should focus on several key areas: 
 Conducting large-scale comparative studies to examine teachers’ PCK across different 

countries and cultural contexts. 
 Expanding interdisciplinary PCK research between EFL, ESL, and other subjects. 



Page | 44  
 

 Developing valid and reliable measurement instruments to facilitate large-scale 
investigations of PCK. 

 Undertaking longitudinal studies to track the evolution of PCK throughout teachers’ careers. 
 Conducting research on the interactions among PCK components and the development of 

these interactions. 
Addressing these gaps will enhance the effectiveness of teacher education and classroom 
practices, ultimately improving the quality of EFL and ESL teaching. 
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Abstract 
 
Using ICT and collaborating with language teaching and learning has resulted in disparate 
findings especially in quality and complexity. Technology has indeed allowed students to 
enhance language learning using multiple modalities through interactive effects of the sound, 
animation, narration, video, and gamification. These practices signal potentially dramatic 
changes in assessment; putting more focus on creating electronic presentations than on 
attending to the content of the paper. In this paper, it is described that students using computers 
in a collaborative context demonstrated superior depth of understanding and reflection, as well 
as improved their language scores. With this, it is construed that effective technology-rich 
environments allow for active student learning collaborative environments, immediate 
feedback, and authentic information. Thus, this serves as a vital function of not only helping 
students but also teachers to learn more about their own teaching.  
 
Key Words 
 
Value-added learning, Technology enhanced learning, Proactive and reactive engagement, 
Empowering students with generative AI, Enhancing student performance.  
 
 
1. Background of Study 
 
The acceleration of technology increases the pace of change. Information and communications 
technology (ICT) and artificial intelligence (AI) play a vital role in education towards effective 
teaching and learning experiences to both teachers and students in the English language 
education. Machine learning and artificial intelligence can be utilized in various phases of the 
educational process – from planning and scheduling to knowledge delivery and assessment. 
These technologies have improved the creation of global learning experiences, web-based 
learning materials to promote the English language, and enhanced resources that make learning 
fun and effective. The adoption of artificial intelligence-driven methods powered with 
information communication technology techniques could be used in classroom environments. 
A continued focus on wireless communication, data storage, computational resource 
development and ongoing progress will therefore utilize AI-driven tools to support students, 
teachers and policymakers towards English education teaching and learning.  
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2. Statement of Problem 
 
The COVID-19 pandemic has been one of the most significant social disruptions globally in 
recent history. With the outbreak of the virus, many brick-and-mortar educational institutions 
had to switch to alternate methods of delivering knowledge to students, including English 
language education. This in some situations necessitated creative thinking by the administration, 
teachers, and students, which in turn accelerated the adoption and use of ICT including artificial 
intelligence for English language education. These advancements are also beneficial for those 
who choose hybrid learning or e-learning, especially students from nations in conflict.      
 
 
3. Significance of Study 

 
As teachers learn about the potential of technology, they restructure their physical classroom 
environments to allow presentation space, group-work space, and flexible space for multiple 
activities. Effective technology-rich environments allow for value-added learning, technology 
enhanced learning, proactive and reactive engagement, empowering students with generative 
AI, and enhancing student performance. One practical consideration that arises as teachers 
contemplate ways to use ICT in their teaching is whether teachers instead need to draft plans for 
completely new lessons. They do not have to do so. Interactive whiteboards have become 
increasingly popular in recent years, thanks to their ability to engage students and facilitate 
collaborative learning. In addition to whiteboards, other visual aids such as flashcards, pictures, 
and wall charts can also help make lessons more engaging and interactive. What more with the 
adoption of AI, these aids can be used to present new vocabulary, practice spelling and 
structures, or facilitate discussions and group activities. 
 
 

4. Research Questions 
 

(i) What were the prominent research directions in involvement of ICT and AI in the end-to-
end English education process in the past two decades? 

(ii) How did the COVID-19 pandemic influence the education landscape and how AI in 
particular can drive future developments for educational technologies in English?  

(iii) Does use of AI-driven methodologies for English education widen or bridge the gap in 
access to quality education among different population groups?      

 
 
5. Method 
 
This is library research accompanied by some online research. It is research carried out through 
collecting data or scientific writing aimed at the object of research or collection of bibliographic 
data, or a study carried out to solve a problem that is based on a critical and in-depth study of 
relevant library and online materials. To understand the role that ICT and AI might play in 
measuring student progress is it is first helpful to understand what type of measurement one 
would like to make. Engaging artificial intelligence driven methods in stages of English education 
is one of them. This would consist of Proactive vs Reactive engagement of AI. The process of 
educating a student begins much before the student starts attending lessons and parsing lesson 
materials. In a traditional English education setup, firstly students acquire the basics of learning 
the language for conversational purpose rather than going much in-depth into studying the 
English language structure to serve the academic purpose.  
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Figure 1: Overview of the categorization introduced in this review article. 
 
 
Through this review article, I aim to address the following questions: 
 
What were the widely studied applications of artificial intelligence in the end-to-end English 
education process in the past two decades? How did the 2020 outbreak of the COVID-19 
pandemic influence the landscape of research in this domain? Over the past two decades in 
retrospective view, has the usage of AI for English education widened or bridged the gap between 
population groups with respect to quality education?   
 
 

6. Findings and Discussion 
 
Relationship between Artificial Intelligence and English Language Teaching  
With the advances in AI via the help of ICT, English language teachers can reduce course 
preparation time and deliver targeted, effective instruction. Access to authentic material and 
multimedia provides students with authentic language learning and cultural exposure from 
around the world. Enhanced learning experience is embedded via ICT and AI tools such as 
interactive whiteboards, digital textbooks, and multimedia presentations which cater to different 
learning styles, whether visual, auditory, or kinaesthetic, ensuring all students can benefit.  
 
AI-assisted devices are a sub-section of computer-assisted language learning for foreign 
language learning (CALL). AI provides a wide variety of developments in foreign language 
education with the exponential development in natural language processing and technologies to 
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cope with big data (Li, 2020). English language teaching (ELT) is considered an integral 
educational aim in terms of improving the potential of students to interact internationally. 
(Mukhallafi, 2020). Artificial intelligence (AI) is a challenging and creative field in teaching English. 
AI technologies may help make world classrooms open for all, including those who speak various 
languages or may have a vision or auditory impairment. Gawate (2019) states that as an 
additional support system, AI will play a critical function for both students and teachers of the 
English language.  
 
 
7. Limitations  

 
When humans communicate with others by using a language, they may employ, almost 
effortlessly or extremely complex structures, and still little understood process is visible. Hence, 
a computer system capable of producing and interpreting fragments of the English language has 
been very difficult to create. One cause of the challenge is that language has risen within 
intelligent beings as a means of communication.  

 
 
8. Conclusion 
 
The benefits of using ICT and AI tools in English language learning are AI can do things that cannot 
be achieved by individuals, such as evaluating English down to the phonemes and understanding 
how your language skills have progressed almost immediately over time. AI tools for learning 
spoken English are a more accessible and successful alternative. They can accelerate learning 
by an increased level of instruction. For those who lack trust in their speech capacity, AI 
instruments have a pressure-free learning environment. Thus, learning English has become 
easier with the development of digital platforms.  Computer and mobile phone      technology      
offer opportunities to expand capabilities to more people around the world and also expand the 
use of AI. Personalized content is also key to digital learning technology. We can determine the 
right way of learning English according to the needs and schedules of each user.  
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Abstract 
 
This qualitative study explores the impact of teacher professional development (TPD) delivered 
through open distance learning (ODL) on the professional identity of in-service English as a Second 
Language (ESL) teachers in Malaysia, for which literature currently lacks insights. Semi-structured 
interviews with four in-service ESL teachers in Malaysia revealed four key themes. Firstly, TPD via ODL 
increased self-confidence as teachers felt more confident. Secondly, the programme improved their 
self-efficacy as they became motivated to explore new pedagogic approaches and implement them in 
their classrooms. However, the teacher’s sense of compassion and sense of responsibility were not 
influenced by the TPD via ODL but rather by their work environment in school, their colleagues and 
their work experience, as well as intrinsically by their own empathy and learning experiences. These 
findings hold significant value for ODL providers and stakeholders in teacher professional 
development and have implications for educational authorities and teacher educators in ODL. 
 
Key Words 
 
Open Distance Learning, Teachers Professional Identity, In-service teachers, ESL 
 
 
1. Background of Study  

 
Teachers’ professional identity is a fluid and evolving self-perception shaped by their 
engagement in diverse communities, interactions with others, and their positioning within 
various social contexts (Yazan, 2018). This identity is continuously negotiated and transformed 
through experiences in professional development, classroom practices, and participation in a 
Community of Practice (Pennington & Richards, 2016; Richards, 2023; Sang, 2022). These 
multifaceted experiences collectively contribute to the development of their professional 
teacher identity. Research (Aziz et al., 2022; Aris, 2020; Richards, 2023) posited that 
commitment, self-esteem, agency, and self-efficacy significantly impact teacher identity. These 
factors shape how English as a Second Language (ESL) teachers address challenges in the 
classroom and navigate their teacher professional development (TPD). Studies also show that 
teachers’ confidence in themselves and their classroom practices increases during TPD via open 
distance learning (ODL) (Baroudi, 2023; Meda et al., 2023; Richards, 2023). A teacher's 
professional identity is a complex and dynamic construct. For ESL teachers, this identity is 
further influenced by factors like cultural context, student needs, and evolving ESL pedagogical 
approaches. 
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2. Statement of Problem 
 
The demand for TPD has increased due to the demand for qualified and highly trained teachers, 
including ESL teachers. This surge is caused by the mushrooming of private schools and 
international schools in the last two decades, which saw the number of primary and secondary 
schools in the private sector increase to 550 compared to only 262 in 2003 following the report 
by Malaysia Educational Statistics 2023 (Ministry of Education Malaysia, 2023). Many in-service 
teachers undertake teacher education as professional development to upgrade their 
qualifications (Alfaidi & Elhassan, 2020). Whether these teacher education programmes are 
offered via the conventional mode or ODL, these in-service teachers' pedagogical competency 
is enhanced, subsequently impacting their professional identity. 
 
 
3. Significance of Study 
 
TPD, conducted conventionally or via ODL, affects how in-service teachers perceive themselves 
as educators and their interactions with peers and colleagues. Many studies (Guilbaud et al., 
2021; Körkkö et al., 2020; Lynch et al., 2021) have reported that TPD is conducted conventionally 
or with novice or teacher trainees outside Malaysia. However, the literature still lacks knowledge 
about the influences of TPD delivered through ODL on teacher professional identity, especially 
within the Malaysian context. This study aims to address that gap. 
 
 
4. Research Questions 
 
This qualitative case study aimed to uncover the complexities surrounding the identity of in-
service ESL teachers. It was guided by the research question: “How does teacher education via 
ODL impact the professional identity of in-service teachers?” 
 
 
5. Method 
 
Through a qualitative case study research design, individual semi-structured interviews recorded 
via Microsoft Teams with four in-service ESL teachers currently teaching in private institutions in 
Malaysia while undergoing a teacher education programme in Teaching English as a Second 
Language (TESL) via ODL were recruited to participate in this research. The study received 
approval from the university’s Ethics Committee and adhered to its ethical guidelines. 
Pseudonyms were assigned to all participants to ensure anonymity. The demographics of the 
participants are listed in the table below: 
 

Pseudonym Age Years of ODL Study 
Experience 

Years of Teaching 
Experience 

Dawn 37 3 years 5 years 

Meryl 48 4 years 4 years 

Sunny 44 5 years 12 years 

Vicky 45 6 years 23 years 
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The researcher then generated and reviewed the transcripts for accuracy and authenticity before 
sharing them with the participants for member checking. Thematic analysis was used to analyse 
the transcripts, where initial codes were developed by identifying relevant data from each 
participant’s transcript before they were cross-referenced with the transcripts of other 
participants to identify similarities. These similarities were then revised and organised according 
to themes that addressed the research question. 
 
 
6. Findings and Discussion 
 
The findings reveal several key themes. Firstly, all four participants valued the TPD via ODL's 
ability to increase their self-confidence as they perceived themselves as better teachers. This 
perception made them confident when carrying out their lessons and classroom duties. They felt 
more assured, empowered and confident about themselves in the profession. This finding 
supports previous studies (Baroudi, 2023; Meda et al., 2023; Richards, 2023), which affirmed that 
professional development programmes could influence teachers’ professional identity by 
increasing their self-esteem and confidence. Secondly, the programme also improved their self-
efficacy. The ODL teacher education programme increased the self-efficacy of all four in-service 
teachers as they perceived themselves to be better teachers. They all believed that they 
improved as ESL teachers in different ways. However, they all agreed they were motivated to 
improve their pedagogical skills by exploring new pedagogic approaches and implementing them 
in their classrooms. This finding supported previous research studies (Aziz et al., 2022; Aris, 
2020; Richards, 2023) and showed that TPD via ODL could influence teachers’ professional 
identity by increasing their self-efficacy. 

However, the findings also revealed that the TPD did not influence the in-service teacher’s sense 
of compassion and sense of responsibility via ODL but rather by external factors like their work 
environment in school, their colleagues and their work experience, as well as intrinsically by their 
empathy for their students and from their own learning experiences. All four participants 
reported that their compassion for students was influenced by their personal desire or personal 
perceptions of themselves rather than the ODL teacher education programme. Similarly, all four 
participants reported being more influenced by their convictions as teachers than by the ODL 
teacher education programme. These findings support the explanation by Richards (2023), who 
explained that the teachers’ professional identity is multidimensional and that teachers’ 
commitment towards the professional is negotiated through their own experience and how they 
make sense of that experience.  
 
 
7. Limitations  

 
Although the sample size in this study is small, it provides a glimpse of the impact TPD via ODL 
can have on in-service teachers and their identities. It is also a coincidence that all four 
participants were females, which gender biases may appear. 
 
 
8. Conclusion 
 
This study explored the influence of ODL on the professional identity of in-service ESL teachers 
in Malaysia through the lens of a case study. The findings revealed that although TPD via ODL can 
increase in-service teachers’ confidence and self-efficacy, their sense of compassion and 
responsibility is deeply rooted in their identity as teachers. These findings highlight the need for 
teacher education providers to consider increasing the opportunity for interactions between 
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these in-service teachers to build a sense of community. This is to encourage the passion within 
them to continue to grow and stay for the benefit of their learners and the education profession. 
A bigger sample size and a quantitative approach could be considered for future research. 
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Abstract 
 
Developing strong speaking skill is fundamental for successful English language acquisition. This 
conceptual paper aims to investigate the potential of Canva Digital Storytelling (DST) in 
enhancing speaking skill among Year 5 primary pupils. By employing a constructivist approach, 
Canva DST empowers learners to actively construct knowledge through digital narrative creation. 
A Canva DST module was developed by the researcher based on ADDIE instructional designs to 
guide teacher in the implementation process. Utilizing quasi-experimental research design, this 
study will evaluate the impact of Canva DST on the pupils’ speaking performance using pre- and 
post-tests analysed through statistical software. Findings are anticipated to demonstrate the 
effectiveness of Canva DST on improving speaking skills and provide practical implementation 
guidelines in the classroom. By integrating technology and creative storytelling, this approach 
can empower primary ESL learners to become more confident and effective communicators. 
 
Key Words 
 
Canva, Digital Storytelling (DST), Primary ESL, Speaking Skill 
 
 
1. Background of Study 
 
Aligned with the goals of the Malaysia Education Blueprint (MEB) 2013-2025, every Malaysian 
students is expected to attain proficiency in both Malay and English by the end of twelve years of 
schooling. However, recent research suggests that English proficiency levels among school 
leavers remain below expectations (Abu Bakar et al., 2023; Hussan Sahib & Stapa, 2022). While 
many learners demonstrate success in written English exams, their ability to speak the language 
effectively often lags behind (Kaur et al., 2023). This issue is concerning as strong English 
proficiency and effective oral communication are increasingly essential for career success (Hana 
Naz Harun, 2023). 
 
By combining storytelling with multimedia elements, Digital Storytelling (DST) has emerged as a 
promising pedagogical approach. Rooted in Vygotsky's Social Constructivism, DST fosters 
collaborative learning and language development (Kamisah Mat Said, 2023; Nair & Md Yunus, 
2022). Canva, a widely accessible design tool, offers a platform for students to create digital 
stories. ‘Canva for Education’ is one of the apps subscribed by the Ministry of Education (MOE) 
for educators to gain access on the Pro version. In line with the Digital Education Policy, it would 
be an advantage to utilize Canva for enhancing speaking proficiency in the ESL classroom.  
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2. Statement of Problem 
 
The Malaysian primary English curriculum mandates that pupils achieve a basic user level (CEFR 
A2) in English before transitioning to secondary education (Bahagian Pembangunan Kurikulum, 
2022). While the curriculum emphasizes communicative approaches and dynamic learning, 
practical implementation often deviates from these goals. Despite shifting away from exam-
oriented practices, recent study by Adickalam & Yunus (2022) indicates that some educators still 
prioritize examination preparation over the development of speaking skill. Moreover, the recent 
Covid-19 pandemic had limited pupils’ opportunities for real-time communication (Tan et al., 
2024). The lack of early intervention can hinder speaking skill development and create challenges 
for future academic and career prospects. 
 
Leveraging technology presents a promising avenue, particularly given the familiarity of younger 
generations with modern devices. Digital storytelling, a technology-based approach, offers 
potential platform for enhancing speaking skills among primary ESL learners (Lustenberger, 
2021; Ramalingam et al., 2022). Despite the demonstrated potential of DST in English language 
learning, its efficacy in Malaysian primary classrooms has not been extensively researched 
(Rajendran & Md Yunus, 2021). Hence, this study aims to address the gap by investigating the 
effectiveness of Canva DST in enhancing the speaking proficiency of primary ESL learners.   
 
 
3. Significance of Study 
 
This study contributes on the practical, empirical and methodological aspects in the English 
Language Education. Practically, this study will benefit the pupils as it is anticipated that the use 
of Canva DST will enhance their speaking proficiency in the English classroom. This study will 
also provide practical guidelines for teachers to conduct DST activities more efficiently. 
Empirically, the findings will serve as a focal point for policy makers to revise and implement 
impactful technology-based activities in English language classroom. Finally, it also aims to 
contribute methodologically by offering valuable insights into the effectiveness of Canva DST in 
developing speaking skill within the Malaysian primary ESL classroom context through the quasi-
experiment research design.  
 
 
4. Research Questions 
 
Is there any significant difference in the pupils’ speaking achievement (mean scores) between 
the experimental and control groups? 
 
 
5. Method 
 
Employing a quasi-experimental design, 60 Year 5 pupils, divided into Experimental Group (EG) 
and the Control Group (CG), will take part in this study for eight weeks. The EG will integrate Canva 
DST into their speaking tasks, while the CG continues with regular instruction. Prior to 
implementation, the experimental group's teacher will receive training on integrating DST, 
supported by a detailed Canva DST module which is developed by the researcher based on ADDIE 
instructional designs. This research will use a Speaking Test and Evaluation Rubric to gather data. 
Both instruments had been verified by panel of experts. The speaking test, created by the 
researcher based on the Year 5 textbook, will assess the pupils’ speaking proficiency before and 
after the intervention. 
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The data collected will be analysed through SPSS statistical software. To compare the average 
scores of the pupils' pre-test and post-test, a t-test will be conducted. A significant difference 
between the tests will be determined if the p-value is less than 0.05. To determine if there is a 
significant difference in pre-test and post-test scores between the Experimental and Control 
groups, an ANOVA statistical test will be used. Descriptive and inferential statistics will be 
applied to analyse the data. 
 
 
6. Findings and Discussion 
 
Based on previous research by Lustenberger (2021) and Nair & Md Yunus (2022), participants in 
this study are anticipated to demonstrate significant improvements in their speaking proficiency. 
Moreover, in line with the findings by Fauziah & Diana (2023) and Kamisah Mat Said (2023), DST is 
expected to positively impact pupils’ motivation. The interactive and creative nature of DST is 
likely to create a more engaging learning environment in the speaking activities. Additionally, the 
process of digital story creation is expected to enhance critical thinking skills, as the pupils are 
engaged in planning, organizing, and evaluating information (Misrulloh & Dewi, 2020). 
 
Finally, teachers will find Canva to be a user-friendly and engaging tool for integrating DST into 
their English lesson (Meletiadou, 2022). This positive perception among educators is crucial for 
the widespread adoption and effective implementation of DST. By providing a platform for 
creative expression and collaborative learning, Canva DST can contribute to the development of 
innovative and effective language teaching practices that equip ESL learners with the skills 
necessary to navigate the digital age. 
 
 
7. Limitations  

 
This study is subject to several limitations. Firstly, the study is confined to Year 5 pupils in a 
suburban school setting, potentially restricting the applicability of results to different educational 
contexts. Next, the intervention period of eight weeks may be insufficient to fully assess the long-
term impact of Canva DST on pupils’ speaking skills. Additionally, effective implementation of 
DST requires meticulous planning and execution to avoid time constraints and excessive 
demands on teachers and pupils. Lastly, the study primarily focuses on speaking skill, with 
limited exploration of other language competencies that may be influenced by Canva DST. 
 
 
8. Conclusion 
 
In conclusion, this study underscores the transformative potential of Canva DST as a powerful 
tool for enhancing speaking skill among primary ESL learners in Malaysia. By integrating 
technology with language learning, DST creates a stimulating and interactive environment that 
not only improves speaking proficiency but also fosters greater engagement and motivation in the 
classroom. The anticipated findings are expected to provide compelling evidence of DST's 
effectiveness, contributing valuable insights to the field of ESL education. This study will not only 
inform future teaching practices but also offer practical guidelines for educators and 
policymakers to optimize language learning outcomes. Additionally, it opens avenues for further 
research into the long-term impact of DST, its applicability across diverse educational contexts, 
and its potential benefits for other language skills. Ultimately, Canva DST has the potential to 
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shape innovative teaching practices that prepare learners for the demands and opportunities of 
the digital age. 
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Abstract 
 
This study examines the influence of job demands on mental health, specifically stress and 
burnout, among English language teachers (ELTs) in secondary schools in the state of Perak. The 
study used the Job Demands-Resources (JD-R) model to measure the impact of job demands on 
the mental health of 302 ELTs in secondary schools across ten districts in Perak. This study 
adapted three instruments: the Depression, Anxiety, Stress Scale-21 (DASS-21), the Oldenburg 
Burnout Inventory (OLBI), and the Job Content Questionnaire (JCQ), using the JD-R model. A 
quantitative research approach was employed to investigate the relationship between job 
demands and the mental health of ELTs. Descriptive and inferential statistics were applied for data 
analysis, including correlation and simple linear regression. The obtained data suggested that job 
demand is a significant predictor of mental health. The Spearman’s rho correlation analysis 
revealed a strong negative connection between job demand and mental health. 
 
Key Words 
 
Job demands, Mental health, Stress, Burnout, English language teachers (ELT) 
 
 
1. Background of Study 
 
Teaching profession is ranked as the most stressful job worldwide (Diehl & Carlotto, 2014; as 
cited by Amzat et al., 2021). A study on psychological distress among teachers in Kuala 
Terengganu, Malaysia, reveals that high job demands, poor job control, and limited or no social 
support from workplace organizations can lead to occupational stress and burnout, which often 
contribute to mental health problems among teachers (Ibrahim et al., 2020). The elements of job 
demand in this study are negative school climates, high workloads, and students’ misbehaviour, 
whereas the elements of mental health are stress and burnout. According to Fadhlina Sidek 
(MOE, 2023), the Minister of Education reported a significant increase in early retirement, with 
1,146 applications from English language teachers over the past two years. Teachers who face 
difficulties with a negative school environment, excessive workload, and students’ misbehaviour 
may experience stress and burnout in the workplace (Zarin et al., 2021). These challenges can 
have detrimental effects on the employer, leading to consequences such as low motivation, 
reduced work quality, and missed deadlines. This can potentially result in severe physical and 
mental illnesses, along with notable changes in behaviour, reduced work productivity, and 
frequent absences from work. 
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2. Statement of Problem 
 
In general, English language teachers are expected to perform better compared to teachers of 
other subjects. According to Hassan et al. (2018), there is a great deal of pressure and elevated 
expectations from numerous stakeholders (Ministry of Education, state and district education 
departments, parents, school administration, and students) on teachers to ensure that students 
excel in their English language exams, particularly in the Sijil Pelajaran Malaysia (SPM), also 
known as the Malaysian Certificate of Education, a national examination. According to Bas (2011; 
as cited by Hashem, 2024), teachers have multiple responsibilities beyond teaching, including 
curriculum development, student assessment, mentoring, fostering communication with 
parents, and engaging in community service and departmental activities. Additionally, English 
language teachers spend a lot of time grading students’ essays and assignments outside working 
hours, training students for extracurricular academic competitions, and dealing with students 
with poor English proficiency, which increases stress for teachers. The Ministry of Education 
Malaysia reports that the incidence of stress-related illnesses among teachers increased from 
6.8% in 2015 to 9.6% in 2019 (Ministry of Education Malaysia, 2020). The issue of high levels of 
stress and burnout among Malaysian teachers applies to both novice and experienced groups. 
Burnout occurs as a result of increased workload from preparing difficult subjects and non-
teaching responsibilities (Agyapong et al., 2022). These job demand factors can negatively 
impact teachers’ mental health, resulting in stress and burnout. According to Ujir et al. (2020), 
the productivity of teachers is directly impacted by the job demands placed upon them, and it is 
widely believed among educators that a heavier workload leads to less effective teaching. 
 
 
3. Significance of Study 
 
Research has shown that teachers who struggle with their mental health may be less effective in 
the classroom, resulting in lower academic achievement, decreased student engagement, and 
increased behavioural problems among students. Often, teachers’ mental health affects student 
outcomes, with stressed or burned-out teachers harming student academic achievement and 
behaviour. Therefore, it is vital to identify the specific elements of job demands—negative school 
climate, high workload, and student misbehaviour—that can lead to increased stress and 
burnout among English language teachers (ELTs). Schools can develop programs to improve 
mental health and enable teachers to deliver high-quality instruction to their students. This study 
has the potential to enhance the existing understanding of teachers’ mental health, provide 
valuable insights into the factors that impact teachers’ well-being, and raise awareness among 
policymakers and school administrators about the imperative to address teachers’ mental 
health. 
 
 
4. Research Questions 
 

(i) What is the level of English language teachers’ (ELT) mental health in term of stress and 
burnout? 

(ii) Is there any significant relationship between job demand and mental health of English 
language teachers (ELT) in terms of stress and burnout? 

(iii) Does job demand a significant predictor of English language teachers’ (ELT) mental 
health in terms of stress and burnout? 
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5. Method 
 
The researcher obtained permission from the Educational Planning and Policy Research Division 
(BPPP), Ministry of Education Malaysia, and the Perak State Education Department to conduct 
the survey among ELTs. The link to the Google Form questionnaire was directly shared with the 
targeted respondents through school principals via WhatsApp and Telegram applications. The 
researcher conducted a pilot study, as well as reliability and validity tests, prior to the actual 
research. The Cronbach’s alpha values for the three scales of job stress and job burnout are 
0.732, while it is 0.782 for job demand. The questionnaire comprises four sections with 47 Likert 
scale items: Section A (demographic information), Section B (job stress), Section C (job burnout), 
and Section D (job demand). The quantitative data collected through the Job Stress Scale, 
Burnout Scale, and Job Demand Scale were analyzed using descriptive and inferential statistics, 
including correlation and simple linear regression. Descriptive statistics were used to analyze 
the data for research question 1, whereas inferential statistics were used to analyze the data for 
research questions 2 and 3. The values for mean and standard deviation were obtained to answer 
research question 1, while correlation analysis and simple linear regression were used to answer 
research questions 2 and 3, respectively. 
 
 
6. Findings and Discussion 
 
In response to Research Question 1, the findings suggest that the majority of teachers in Perak 
State have a moderate level of mental health and are effectively managing their stress and 
burnout levels. The mean, median, and mode values are almost in the center of the data 
distribution, at 67.97, 68.00, and 69.00, respectively. The variance and standard deviation values 
are 71.66 and 8.47, respectively. For Research Question 2, on the relationship between job 
demand and the mental health of secondary school English language teachers, the results from 
Spearman’s rho indicate a significant strong negative correlation between job demand and 
mental health. The Spearman’s rho correlation value of -0.997 was obtained from the correlation 
coefficient analysis, which means that 99.4% of the variance in the variable job demand is 
associated with the mental health of the respondents. The values of stress and burnout have an 
opposite correlation with mental health and a direct relationship with job demand. For Research 
Question 3, Simple Linear Regression based on ANOVA and coefficients show that 97% of the 
variance in mental health proves that job demand is a significant predictor of the mental health 
of public secondary school English language teachers. Furthermore, the result of a simple 
scatterplot formed a straight downward line to the right, proving that there is a strong negative 
impact on mental health by job demand. According to the findings of Ibrahim et al. (2020), 
teachers who face increased job demands, little control over their work, and inadequate social 
support are more likely to experience greater psychological distress. 
 
 
7. Limitations  

 
This study’s limitations include a lack of adequate current studies on the correlation between job 
demands faced by ELTs and mental health issues in the Malaysian context. This restricts the 
ability to provide sufficient information for additional discourse regarding past research 
conducted among Malaysian teachers. Additionally, the study was more likely to attract English 
language teachers who were specifically dealing with mental health problems and workplace 
conflicts, resulting in an over-representation of individuals with genuine mental health concerns 
related to job demands. This study does not use qualitative methodologies, which limits the 
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opportunity to acquire a thorough understanding of the respondents’ experiences through 
interviews. 
 
 
8. Conclusion 
 
The findings revealed a 99.4% negative relationship between job demands and English language 
teachers’ mental health. A negative school environment, an excessive workload, and student 
misbehavior all contribute to teachers’ high levels of stress and burnout. This frequently results 
in disengagement and exhaustion, with some teachers choosing early retirement or experiencing 
limited career advancement. Furthermore, research into the relationship between job resources 
and positive mental health outcomes, such as job satisfaction and engagement, could provide 
useful insights for future studies. Teachers are encouraged to use self-regulation skills to stay 
mentally healthy. Mindfulness practices, solid time management, and peer support are all 
effective coping strategies. The Ministry of Education should take steps to reduce teachers’ job 
demands and workloads. Teachers, in turn, should seek help when necessary and prioritize their 
mental health alongside their professional responsibilities. Neglecting mental health can have a 
severe impact on job performance and negatively affect students. 
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Abstract 
 
Unsatisfactory English proficiency remains a challenge among Malaysian ESL undergraduates, 
with anxiety significantly affecting their willingness to communicate (WTC) in English. This study 
examined the relationship between L2 speaking anxiety and WTC among 102 Malaysian ESL 
undergraduates using the Foreign Language Speaking Anxiety Scale (FLSAS) and WTC Scale. The 
results indicated that most participants experienced moderate speaking anxiety, with 
Communication Apprehension (CA) being the most prominent factor. Similarly, students showed 
moderate WTC levels, preferring to speak English with friends rather than with acquaintances or 
strangers. A strong correlation (r = 0.718, p = 0.000) was found between L2 speaking anxiety and 
WTC, confirming that higher anxiety correlates with lower WTC. The findings suggest that L2 
speaking anxiety significantly impacts WTC, highlighting the need for targeted interventions by 
policymakers and educators to improve English communication skills and reduce anxiety among 
students. 
 
 
Key Words 
 
Second language, speaking anxiety, willingness to communicate, undergraduates 
 
 
1. Background of Study 
 
Since Malaysia's independence in 1957, its education system has undergone significant 
changes, evolving from catering to communal needs to promoting unity and the importance of 
English as a second language. The Malaysia Education Blueprint 2013-2025 (MEB) emphasises 
English proficiency alongside Bahasa Malaysia, aiming to produce bilingual individuals (Malaysia 
Education Blueprint, 2013). English, now a global lingua franca, plays a crucial role in education, 
technology, and the economy (McKay, 2018). Despite these efforts, factors like speaking anxiety 
continue to impact the performance of English as a Second Language (ESL) learners (Badrasawi, 
Solihu, & Ahmad, 2020). Intrapersonal traits such as anxiety and willingness to communicate 
(WTC) are significant barriers to achieving language proficiency and are often studied in English 
as a Foreign Language (EFL) contexts (Manipuspika, 2018; Bai, 2023) but not well explored in the 
ESL context. This study aims to address the research gap by exploring the relationship between 
L2 speaking anxiety and WTC among Malaysian ESL undergraduates, providing insights into 
improving language education strategies.  
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2. Statement of Problem 
 
Despite the Malaysian government's efforts through policies like the Malaysia Education 
Blueprint (MEB) to improve English language proficiency, many Malaysian ESL undergraduates 
still struggle with English communication. While the Malaysian school system successfully 
teaches students to write in English, speaking the language remains a challenge. Despite 
spending over a decade learning English throughout their education, many students struggle to 
communicate fluently outside of the classroom. This raises concerns about the English 
proficiency of fresh graduates (Malaysia Now, 2021) as many companies view strong English 
proficiency as a key factor in their hiring decisions. Moreover, the Malaysian Employers 
Federation's 2021 salary study, which surveyed both executives and non-executives, revealed 
that English is one of the top five skills employers seek. The importance and significance of 
English in the job market cannot be overstated (NST, 2022). Research suggests that anxiety and 
willingness to communicate (WTC) are significant factors affecting English-speaking 
performance (Bai, 2023). As such, this study aims to explore the relationship between L2 
speaking anxiety and WTC among Malaysian ESL undergraduates. The findings are expected to 
provide insights for curriculum planners, language researchers, and educators to develop 
strategies that address oral communication challenges, ultimately enhancing employability and 
proficiency in both Bahasa Malaysia and English. 
 
 
3. Significance of Study 
 
Yashima et al. (2018) highlighted that anxiety negatively affects individuals' willingness to 
communicate (WTC), impacting speaking performance and communication frequency. This 
study aims to explore the correlation between L2 speaking anxiety and WTC among Malaysian 
ESL undergraduates. Given that anxiety is a key factor influencing EFL speakers, this research 
seeks to determine whether a similar correlation exists in the ESL context. The findings could be 
a reference in revising courses and syllabi, which currently emphasise writing over 
communication, to better promote English language use. The study's results may serve as a 
guideline for educators and language researchers in understanding the relationship between L2 
speaking anxiety and WTC, aiding policymakers in achieving the Malaysia Education Blueprint's 
goal of producing a competent, English-proficient workforce. The insights gained could also act 
as a benchmark for future educational policy such as the Future of Malaysian Education 2026-
2036 and strategies to enhance ESL undergraduates' language learning experiences.  
 
 
4. Research Questions 
 

(i) What are the levels of L2 speaking anxiety perceived by ESL undergraduates? 
(ii) What are the types of speaking anxiety factor perceived by ESL undergraduates? 
(iii) What are the ESL undergraduates’ perceptions of their levels of WTC in English? 
(iv) Is there a significant correlation between L2 speaking anxiety and WTC among Malaysian 

ESL undergraduates? 

 
5. Method 
 
This study is aiming to provide an in-depth insight on L2 speaking anxiety and WTC among 
Malaysian ESL undergraduates as well as attempting to discover is there a significant correlation 
between both variables or vice versa. In order to achieve the objectives of this study, a 
quantitative research design was selected as the preferred research design. Specifically, a 
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nonexperimental form of quantitative research – correlational design was chosen as it allows the 
researcher to utilise correlational statistics in the attempt to find the significance of a correlation 
between two variables (Cresswell, 2012). In the context of the study, L2 speaking anxiety and 
WTC were the studied variables. In order to achieve the objectives of this study, a purposive 
sampling method had been utilised. The sample of the study consists of 102 ESL undergraduates 
(46 males and 56 females) who are studying in public university, and they were selected to 
participate in the study through convenience sampling.  
 
Data Collection 
In order to collect the data for the research, a questionnaire combining the FLSAS and WTC scale 
was distributed to participants via WhatsApp and university email. Prior to distribution, 
participants received detailed instructions and were given the option to participate. They were 
also informed about the confidentiality of their information and asked to provide consent. 
Responses were then collected and securely stored in Google Forms. 
 
Data Analysis 
After collecting the data, the data were analysed through several steps. First, the data from the 
questionnaire, which included background information, the FLSAS, and the WTC scale, were 
inputted. The types of anxiety among undergraduates were identified, and their perceptions of 
both speaking anxiety and WTC levels were measured. The correlation between these two 
variables was computed using the bivariate Pearson Correlation method, with the sample 
correlation coefficient, r, calculated using IBM SPSS Statistics v24. The results of this correlation 
were then interpreted, and conclusions were drawn based on the analysis. 
 
 
6. Findings and Discussion 
 
The study found that most respondents have moderate speaking anxiety, affecting their oral 
communication. This is in line with the findings of the previously previous conducted research on 
anxiety (Chin et. al, 2016; Miskam & Saidalvi, 2019). ESL language learners have moderate level 
of anxiety, and it is important to note that even at moderate level, it will affect their English 
language speaking performance. Communication apprehension (CA) was identified as the most 
significant factor contributing to anxiety, especially among those with moderate to high anxiety 
levels. In addition, Manipuspika (2018) discovered that the shyness trait which is related to 
communication apprehension could affect students’ level of anxiety whether in ESL or EFL 
environment. In contrast, Malaysian ESL undergraduates with low level of speaking anxiety 
perceived the factor of test anxiety as the most prominent factor which affected their level of 
speaking anxiety. Similarly, in a study conducted by Miskam & Saidalvi (2019), they discovered 
that the language learners with lower level of anxiety have higher mean score in test anxiety factor 
compared to their moderate and high-level counterparts. 
 
Regarding WTC, most respondents had moderate willingness, especially in group discussions 
and with friends, but were less willing in meetings or with strangers (Youssef, 2016). A strong 
positive correlation between L2 speaking anxiety and WTC was identified, with a calculated 
correlation coefficient value of r = 0.718, indicating that higher anxiety reduces willingness to 
communicate. In addition, the p-value of the aforementioned correlation was at 0.00 indicating 
that the correlation is significant.  These findings align with previous research – Fujii (2021) and 
Bai (2023), highlighting the significant impact of anxiety on language learners' communication 
abilities. 
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7. Limitations  
 

This study has limitations, including its small sample of 102 Malaysian ESL undergraduates from 
public university, which limits the generalisability of the findings to private institutions. The 
quantitative approach used may also miss deeper insights into the phenomenon studied. 
Additionally, the study did not consider other intrapersonal factors like motivation and perceived 
communication competence, which may impact willingness to communicate (WTC) in English. 
Future research should explore these factors and utilise qualitative methods to provide a more 
comprehensive understanding, aiding in the development of more effective curricula and 
policies for improving ESL communication skills. 
 
 
8. Conclusion 

 
In conclusion, this study successfully addressed all the research questions, identifying the levels 
of L2 speaking anxiety and willingness to communicate (WTC) in English among Malaysian ESL 
undergraduates. Most respondents exhibited moderate levels of both speaking anxiety and WTC, 
with communication apprehension (CA) being the leading factor contributing to anxiety, 
especially among those with medium to high anxiety levels. Those with lower anxiety levels 
identified test anxiety as the primary contributor. The study also revealed that students were 
more willing to communicate in English with friends than with acquaintances or strangers. A 
strong, significant correlation between L2 speaking anxiety and WTC was found (r = 0.718, p = 
0.000), leading to the acceptance of the research hypothesis and the rejection of the null 
hypothesis. The findings are expected to benefit language educators, learners, researchers, and 
policymakers in better understanding and addressing the relationship between L2 speaking 
anxiety and WTC among Malaysian ESL undergraduates. 
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Abstract 
 
Aside from being a source of loanwords to the Japanese language, English itself is a great source 
of creativity within Japanese culture serving various expressive and semiotic functions. The 
featured study centered around a project in which motives for use of English orthography in the 
names of Japanese music groups were analyzed based on the reactions to and interpretations of 
it by young Japanese people, presumably the intended audience. The English was found to be 
understood and valued in a Japanese communicative context. It was theorized that English 
orthography served to attribute a cultural value to the names which was independent to an extent 
of the literal meanings of the words themselves. This was found to be similar to ways in which the 
Japanese language is used in predominantly English-speaking cultures. 
 
Key Words 
 
World Englishes, Loanwords, English in Japan, Japanese English, J-pop English 
 
 
1. Background of Study 
 
Though fluency in English is not prevalent in Japan, the English language is a ubiquitous tool for 
communication in Japanese marketing and pop culture (Stanlaw, 2004). English is the most 
commonly employed foreign language in Japanese pop music lyrics (Takahashi et al., 2015), 
where it serves to identify artists with a global pop culture (Pennycook, 2003), while also providing 
a range of linguistic options to artists (Moody, 2006, Takahashi et al., 2015).  English in Japan is 
often a symbol of modernity and sophistication (Takahashi, 1992) and can at times be devoid of 
referential meaning to the local audience (Seargeant, 2005), while also being incomprehensible 
to a native English speaker. ‘Gorgeous Bathroom’, is the name of a musical act in Japan. The 
contextual non-sequitur exemplifies the surprising (to a native speaker) use of English in 
Japanese pop culture which was the motivation for this study. 
 
 
2. Statement of Problem 

 
This is an analysis of the English orthography in the names of Japanese music groups as percieved 
and interpreted by young Japanese speakers. It was hoped that these participants, as 
presumable members of the same linguistic community as the artists as well as the intended 
audience of the music, could indicate the motives for use of English in these Japanese names. 
Though use of English in Japanese music has been studied extensively (Benson, 2013, 
Pennycook, 2003, Takahashi et al., 2015 among others), less analysis of the musical group names 
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themselves has been done. A critical look at these names shows ways in which English 
orthography is employed in identity creation. 
 
 
3. Significance of Study 

 
This study addresses the lack of research into this particular use of English orthography in 
Japanese culture and society. The naming choices of these artists reflect their perceptions of the 
English language and may be indicative of those of the Japanese linguistic community in general. 
The responses of the participants in this study thus reveal the particular current perceptions and 
appeal of English in Japan, and the study results have applications in English lesson planning and 
student’s motivation. The ways English is used in these names similarly reflects the ways in which 
English operates as a linguistic resource within Japanese society, which has applications in the 
study of world Englishes and global language interaction. 
 
 
4. Research Questions 

 
(i) What are the motives for the use of English in Japanese music group names as perceived 

by young Japanese people? 
(ii) How are the English words in the names understood or interpreted by young Japanese 

people? 
(iii) What creative choices would the study participants themselves make in this context? 

  
 
5. Method 

 
Participants in the study were students at a private Japanese university, where the study was 
conducted over the course of three years. Approximately 200 students participated. Most were 
between the ages of 18 and 20 and roughly 85% were Japanese. The average level of English 
fluency of participants was low. The study took the form of a class session, in which a discussion 
was first held where participants speculated on the motives for the use of English orthography in 
the names of several well-known and successful Japanese music groups. Smaller groups were 
then invited to speculate on the motives for and the meanings behind the English orthography in 
the names of several Japanese music groups which were less well-known, as well as to report 
their reactions to the names. These less well-known groups were different for each year of the 
study. In the final part of the session, small groups were invited to create and name their own 
imaginary music groups, reporting the motives behind their naming choices. 
 
 
6. Findings and Discussion 
 
Participant responses revealed several stylistic and pragmatic advantages of English which may 
have been motives for its use in the names. Most significant of these was the freedom it provided 
from the strictly referential function of Japanese orthography. It had been suspected that many 
of the English words in the names would not be understood by participants and this was 
confirmed, but the resulting vagueness of meaning was perceived to be a stylistic choice by the 
artists. Participants also overwhelmingly expressed the cultural appeal of English itself as a 
motive for its use, calling it “cool”, for example. This was independent of any communicative 
function of the English words in the names and demonstrated what is believed to be a prime 
motive for the use of English there. 
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It was also shown that the names were understood and valued in a Japanese linguistic context, 
which sometimes overlapped with the perceptions of an English speaker but often did not. The 
participants interpreted the names independently of the odd word choices and connotations 
perceived by a native speaker of English. This appears to show that that the names were intended 
for local consumption despite the use of English orthography. 
 
 
7. Limitations 

 
These results are not comprehensive due to the small size of the study and the limitations caused 
by the study setting, participant type and age range. A further factor affecting results is that the 
study was given primarily in English to students of English, thus eliciting a bias towards the 
language which could have affected participant responses. The results therefore could be 
confirmed in a larger study performed in different settings and with different types of participants, 
given in the Japanese language by local administrators.  
 
 
8. Conclusion 

 
The English in these group names was understood and valued by monolingual Japanese speakers 
in a local context independent of the perceptions of native English speakers, demonstrating its 
intended consumption by Japanese rather than foreign audiences. Attribution of the “cool, 
fashionable” value of English itself to the persona and music of the artists appeared to be an 
important motive for its use in names, irrespective of the referential meanings of the words. 
Similarities exist in Japanese advertising and marketing, where English conveys a “modern, 
sophisticated” image (Takahashi, 1992), and the text produced is often nonsensical or 
incomprehensible to a native speaker. This is similar also to uses of Japanese and Chinese 
orthography in English-speaking cultures. The popular kanji (Japanese orthography derived from 
Chinese) tattoo is illegible to most native English-speaking viewers and often incorrect from the 
point of view of a native speaker of Japanese or Chinese, but nonetheless conveys an atmosphere 
of “ancient wisdom” attributed to Asian cultures by those in the global West. Further research 
may include soliciting the artists themselves for their motives in name choice, confirming or 
contrasting the perceptions of the audience. 
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Abstract 
 
Micro-teaching is a training technique where student-teachers or teacher-trainers teach a short 
lesson to a few students for the enhancement of their teaching skills. This study aimed to identify 
the challenges faced by English Education undergraduates at a Malaysian private university when 
conducting micro-teaching and to analyse strategies to overcome these challenges, including 
recommendations from the undergraduates themselves. A mixed-method research design was 
utilised, integrating both quantitative and qualitative approaches. The sample consisted of 30 
students from the English Education department, all of whom completed questionnaires, and 10 
were selected for semi-structured interviews. A major finding was that participants felt 
discouraged during their first attempt at micro-teaching due to anxiety and the novelty of the 
experience. This study can be extended to include a larger sample size, providing more extensive 
data and enhancing understanding of the challenges and solutions. By identifying specific 
challenges faced during micro-teaching, this research aims to contribute to the development of 
more effective teaching strategies, ultimately enhancing the pedagogical skills and confidence 
of future teachers in educational environments. 
 
Key Words 
 
Micro-teaching, Challenges, Pedagogical Skills, Undergraduates, Pre-Service Teachers, 
Strategies 
 
 
1. Background of Study 
 
Micro-teaching is a crucial component of teacher preparation that enhances the skills, 
knowledge, and teaching styles of both pre-service and in-service teachers (Popat, 2020). It 
provides a platform for educators to practice and refine specific teaching skills in a controlled 
environment, focusing on one skill at a time (Reddy, 2019). However, micro-teaching comes with 
its own set of challenges, for English Education undergraduates at a Malaysian private university. 
This study investigates these challenges and explores strategies to overcome them. One major 
issue is the anxiety and lack of confidence that students experience during their first micro-
teaching session due to the novelty and artificial classroom settings. This initial disheartening 
experience often leads to reduced engagement and participation, impacting the effectiveness of 
the training. By identifying these challenges, the study aims to contribute to the development of 
improved teaching strategies and support mechanisms that can enhance the pedagogical skills, 
confidence, and overall professional readiness of future educators. Addressing these issues is 
vital for ensuring that teacher trainees are adequately prepared for the demands of real 
classroom teaching, ultimately enriching the educational experience for both teachers and 
students (Reddy, 2019). 
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2. Statement of Problem 
 
The study addresses a notable research gap by focusing on the challenges faced during face-to-
face micro-teaching, particularly in a Malaysian private university context. Previous research has 
primarily concentrated on online micro-teaching challenges, especially during the COVID-19 
pandemic, where issues like ineffective communication and low interaction rates were 
prominent (Bahar, Wahab, & Ahmad, 2020). There is limited research on offline micro-teaching, 
despite its relevance in preparing educators for real-world classroom settings. This study 
specifically investigates the variety of challenges encountered during in-person micro-teaching 
sessions, utilising both questionnaires and semi-structured interviews to gain deeper insights. 
Moreover, while earlier studies focused primarily on identifying challenges, this research extends 
the inquiry to include potential solutions, exploring how these challenges can be mitigated 
effectively. The inclusion of semi-structured interviews allows for a richer understanding of 
participants' experiences, particularly regarding the role of lecturers’ feedback and politeness in 
enhancing or hindering learning outcomes (Erlinda, 2022). This comprehensive approach aims to 
fill the existing gap in the literature by providing actionable insights that can enhance the 
pedagogical skills of future educators. 
 
 
3. Significance of Study 
 
The findings of this study significantly contribute to advancing English Language Education by 
highlighting the specific challenges faced by undergraduates during micro-teaching. By 
identifying key obstacles such as psychological stress, managerial difficulties, and instructional 
complexities, the study provides a clearer understanding of the support needed for future English 
educators. These insights can directly impact classroom practices by informing teacher training 
programs to include more targeted interventions that address these challenges. Furthermore, the 
study's recommendations for overcoming these difficulties offer practical solutions that can be 
incorporated into educational policies, ensuring that new teachers are better equipped to 
manage classroom dynamics and deliver effective instruction. Ultimately, this research 
contributes to the development of more robust and supportive teaching environments, fostering 
better learning outcomes for students and improving the overall quality of English Language 
Education. 
 
 
4. Research Objectives 
 

(i) To identify the challenges that English Education undergraduates at a Malaysian private 
university faced when conducting micro-teaching.  

(ii) To critically analyse strategies to overcome these challenges, incorporating 
recommendations from the undergraduates themselves. 

 
 
5. Method 
 
This study involved a mixed-method approach, utilising both quantitative and qualitative 
methods to gain a comprehensive understanding of the challenges faced by English Education 
undergraduates during micro-teaching sessions. Thirty students participated by completing a 
structured questionnaire distributed via online platform, Whatsapp and Microsoft Teams. The 
items were adapted from Punia (2016) and designed to assess their attitudes, experiences, and 
opinions related to micro-teaching. This questionnaire gathered quantitative data, which was 
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analysed using descriptive statistics such as mean values and standard deviations using SPSS to 
identify common trends and challenges. For qualitative data, ten students were selected to 
participate in semi-structured interviews. These interviews were conducted face-to-face and 
audio-recorded to capture detailed responses, providing a deeper insight into specific challenges 
and potential solutions. Thematic analysis was applied to analyse the interview transcripts, using 
colour coding to identify recurring themes and significant patterns in the data. This method 
allowed for a significant analysis of students' experiences and the identification of key areas for 
improvement in micro-teaching practices. 
 
 
6. Findings and Discussion 
 
The key findings from this study reveal that English Education undergraduates experience 
significant challenges during micro-teaching, primarily due to anxiety and the novelty of the 
experience. Most participants reported feeling discouraged during their first micro-teaching 
session, aligning with the findings of Bahar, Wahab, and Ahmad (2020), who noted that online 
micro-teaching challenges include reduced interaction and ineffective communication. This 
study highlights that even in face-to-face settings, lack of peer interaction and effective feedback 
from lecturers remain critical issues. Interestingly, contrary to some assumptions, continuous 
evaluation by lecturers did not contribute significantly to anxiety, suggesting that student’s 
anxiety is more related to peer interactions and personal performance concerns than to formal 
evaluations. Furthermore, the study identifies the need for constructive feedback, as some 
participants felt their lecturers did not provide adequate guidance, echoing findings by Erlinda 
(2022) on the importance of respectful language and constructive feedback in maintaining 
student motivation. These findings suggest that while micro-teaching is effective for skill 
development, addressing these emotional and feedback-related challenges is crucial for 
optimizing the training experience. 
 
 

7. Limitations  
 

There were a few limitations in this study.  The primary constraint was time, as the research had 
to be completed within a short 14-week period, limiting the data collection and analysis phases. 
Due to this constraint, the researcher could not gather a more extensive range of responses that 
might have provided deeper insights into the challenges of micro-teaching. Additionally, the 
study was conducted in only one Malaysian private university, which may limit the generalizability 
of the findings to other contexts or institutions. The small sample size also restricted the breadth 
of the study, and future research with larger samples is recommended to validate these findings. 
 
8. Conclusion 
 
The study concludes that micro-teaching presents several challenges for English Education 
undergraduates, primarily stemming from anxiety and lack of experience. This aligns with 
previous findings highlighting the emotional difficulties faced by students during initial teaching 
practices. Recommendations for future research include expanding the sample size to gain a 
broader understanding of these challenges and incorporating more diverse data collection 
methods, such as direct observations, to enrich the findings. Additionally, providing live 
demonstrations of micro-teaching before actual implementation could help reduce anxiety and 
enhance students’ preparedness and confidence. Future studies should explore not only the 
challenges but also specific, practical solutions to further assist students in overcoming these 
obstacles.  
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Abstract 
 
Under the construct of sociocultural theory (SCT), this action research aims to examine how 
sociodramatic play benefits Malaysian preschoolers’ English phonemic awareness through 
language output - languaging. Play is seen as a robust "learning material" that promotes and 
facilitates children's learning of a language and its significance in early years learning. The 
interactive nature of play yields language output that co-constructs linguistic knowledge. To 
enhance children's learning, lessons integrated with play were planned to mediate children's 
English phonemic decoding skills by adopting sociodramatic play-based approach. Qualitative 
data were collected and analysed for the reflection of classroom teaching. Findings reveal that 
the structured interactive tasks during play stimulated children’s language output that serves the 
functions in noticing, test hypotheses, and metalinguistic reflection. This study is deemed 
significant as it gives an insight for the design of developmentally appropriate pedagogy and 
learning material that cater young ESL learners’ needs.  
 
Key Words 
 
Child second language learning, Language output, Learning material, Sociocultural theory, Play 
 
 
1. Background of Study 
 
Play-based learning is best known for its interactive learning approach that benefits young 
children vastly. From the view of sociocultural theory (SCT), in L2 learning, the collaborative 
activities and dialogues in play yield language input (listening) and output (speaking) where young 
children’s L2 oral language (listening and speaking) development would be enhanced. Phonemic 
awareness (PA) is the precursor to children's reading and writing skills in later developmental 
stage. It is the ability to notice, hear, and work with the individual sounds in spoken words. As it 
involves listening to the spoken word, it is notable that oral language is involved. Hence, an 
interactive learning context such as integration of play would benefit the young learners of which 
language output would facilitate internalisation of PA in them. 
 
Developmentally appropriate integrated activities such as sociodramatic play are seen to be 
beneficial to early learning in terms of children’s learning characteristics. Lessons done in 
isolation could lead a “very dry, boring and demotivating” to children (Cameron, 2018). It is 
optimal that lessons are planned in helping children to make connections between letters and 
sounds and direct their attention to letter-sound level features of English.  
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2. Statement of Problem 
 
Though contrasting children's learning characteristics, the teaching and learning of phonemic 
awareness remain focusing on systematic and explicit instructions in school context which 
causes young learners lack interest and attention in learning. Realising the possibility of 
children’s demotivation and declined standard in children’s literacy could be due to teaching 
astray from the school’s curriculum – Vygotsky’s play-based approach, this action research aims 
to examine the contribution of sociodramatic play in children’s English phonemic awareness 
through language output. Language output plays a role in mediating language learning and 
facilitates the internalization of a language knowledge via interactive classroom activities 
(Scotland, 2021). By integrating interactive sociodramatic play in young learners’ language 
classroom, the interactive and language rich learning context enables them to communicate. It 
contributes to their receptive and productive language of which enhances and reinforce 
children’s knowledge in phonemes during the structured play. 
 
 
3. Significance of Study 
 
This action research aims to examine the contribution of sociodramatic play in children English 
phonemic awareness through language output. Conclusions of this action research are as 
followed: 

• Through the integration of play in English phonemic lessons, young learners’ learning 
motivation and engagement were enhanced. 

• The interactive and language rich learning context enables children to communicate 
which contributes to their receptive and productive language. The production of language 
during the structured play activities enhanced and reinforced children’s knowledge in 
phonemes through the functions of language output (Swain, 1985).     

By understanding the advantages of integration of sociodramatic play in phonemic and phonics 
lessons towards young learners, it gives an in-sight to future pedagogical design and lesson 
planning in engaging young ESL learners’ English learning and educators could scaffold their 
learning for better learning outcomes. More interactive activities should be employed as 
according to Swain (2000) based on the construct of SCT, language output as a socially 
constructed cognitive tool for mediating learning. 
 
 
4. Research Questions 
 
This action research aims to examine how sociodramatic play benefits children’s English 
phonemic awareness through language output in Malaysian multilingual preschool context. 
 
 
5. Method 
 
This action research was conducted at a multicultural English-based kindergarten in Malaysia. 
Research subjects were 5-year-old simultaneous and sequential young bilinguals of the said 
kindergarten with total of 8 students in the class. Qualitative method such as classroom 
observation, and audio recording were conducted. Data were collected and analysed for the 
reflection of classroom teaching. The four stages of action research were scheduled for the 
English lesson, namely, plan, act, observed, and reflect. 
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At the planning stage, a modified English lesson plan that integrated sociodramatic play was first 
developed. The lesson plan was planned according to the school timetable, which 4 weeks of 45 
minutes twice a week. Learning props such as food menu, food ordering sheet, picture cards, toy 
food, etc. were prepared. The structured play lessons included the following phonemic 
awareness tasks: 
- Phoneme blending 
- Phoneme segmentation 
- Phoneme isolation 
 
At the acting stage, to yield meaningful learning experiences, age-appropriate learning props 
were developed. The props were developed to stimulate children’s phonemic awareness during 
the play. Audio-recording was used to record peer-peer and teacher-students conversations/ 
dialogues (including teacher’s feedback) during the play and examined how play contributes to 
children's phonemic awareness through language output. 
 
 
6. Findings and Discussion 
 
Through the observation, the integration of sociodramatic play stimulates children’s learning 
interest and engagement in the English classroom of which language rich context promotes 
children’s oral language, which includes children’s language input and output due to its 
interactive nature. Here, passive students took up the active role in participating in the lessons as 
it engages children’s active conversation and stimulates active responses. During the play, the 
structured interactive tasks stimulate children’s language output that serves the following 
functions according to Swain (1995): 
- Noticing 
- Test hypotheses 
- Metalinguistic reflection 
 
The modified lessons created an interactive language environment that stimulates children’s 
listening (language input) and speaking (language output), which requires their phonological 
knowledge – phonemic awareness. During the play, children showed high engagement in the 
activities. The process reflected that the children were constantly ‘testing’ their knowledge of 
phonemes during the structured activities and expecting feedback from teacher. Due to the 
production of language, it enables children to ‘notice’ their mistakes and the lack of knowledge 
in phonemes. Through the production of language during play, children were given opportunity in 
solving the linguistic problem – phonemic awareness tasks with their peers and teacher. 
Consequently, it promotes children’s metalinguistic awareness and contribute to their 
internalisation in the language.    
 
 
7. Limitations  

 
This action research focuses only on a group of 5-year-old bilingual kindergarten students 
studying in an English based kindergarten from the high socioeconomic status (SES). As SES and 
family background serve as one of the variables influencing children language learning, future 
empirical studies may be conducted to investigate the effectiveness of play on phonemic 
awareness development among young learners from different backgrounds. 
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8. Conclusion 
 

This action research has explored the contribution of sociodramatic play in young learners’ 
English phonemic awareness through language output. Findings reveal that the interactive nature 
of sociodramatic play promoted young learners’ learning engagement and the language output in 
the teacher-student and, meanwhile peer-to-peer communication enhanced their phonemic and 
phonic awareness and knowledge. This echoes Swain and Watanabe’s (2013) study that language 
was used by the L2 learners as a cognitive tool to mediate their thinking and talking about how 
language mediates L2 learning and development. The learning engagement would be enhanced 
when developmentally appropriate approaches are integrated into lessons. However, 
pedagogical design and teaching should be performed cautiously in scaffolding and facilitating 
young learners’ learning.    
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1. Introduction 
 
The COVID-19 pandemic and the subsequent lockdown significantly impacted education 
systems globally, creating a complex set of challenges. As students moved from the structured 
school environment to a more self-directed college setting, they encountered considerable 
difficulties. The shift to online learning disrupted not only the content delivery but also affected 
the development of essential soft skills (Brennan et al., 2023, Huong, 2023). These skills—such 
as critical thinking, communication, collaboration, and creativity (the 4Cs of 21st-century 
learning)—along with time management, adaptability, and the ability to work under pressure, are 
crucial for success in both academics and future careers (Brennan et al, 2023). 

As educators grappled with this, they encountered an additional challenge - the rapid adaptation 
of artificial intelligence (AI) tools by students, particularly in writing courses. AI Tools have 
become increasingly advanced, enabling students to produce polished writing with minimal 
effort. While these tools can be beneficial, their misuse by students has raised concerns about 
academic integrity and the authenticity of students' work (Perkins, 2023). 

Writing is a skill that requires continuous and sustained practice, and writing assignments are 
meant to develop critical thinking and organisational skills (Hutson, 2024). It involves not only 
mastering language mechanics but also developing the ability to express complex ideas, engage 
in critical analysis, and present arguments convincingly (Hsiao, 2023). However, with the rise of 
AI, students are completing their assignments with impeccable language and grandiose ideas, 
often without fully engaging in the writing process. This trend threatens the development of 
writing skills as students may become overly dependent on AI and miss out on the critical thinking 
and creative processes that are crucial for effective writing (Hsiao, 2023). 

Confronted with these dual challenges—the decline in soft skills and the advent of AI—writing 
instructors were prompted to reconsider their assessment methods (Olasina, 2023). The 
traditional approach to evaluating student writing, which often revolved around marking errors, 
correcting grammar, and providing feedback, was no longer adequate. It became evident that a 
more comprehensive and innovative approach, an approach that would encourage students to 
develop their writing skills, was necessary.  

 

2. Research Questions 
(i) How best to engage students in meaningful writing experiences that will make them 

produce authentic assignments? 
(ii) How can AI tools be utilised to complement students’ writing rather than ‘writing’ their 

assignments for them? 
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3. Reinventing Assessment Methods 

In response to these challenges, the instructors began exploring new ways to assess student 
writing. The approach used was to integrate AI technology as a tool for generating writing ideas, 
and pair it with in-class timed writing assessments. This method combines the benefits of AI with 
the rigor of traditional assessment, providing students with the support they need while ensuring 
they actively engage in the writing process. 

In-class timed writing provides a controlled environment where students generally rely on their 
own knowledge and skills to complete the task, ensuring that the work produced is genuinely 
their own rather than the output of an AI tool. Besides, these assessments also require students 
to think quickly and organise their thoughts under pressure, helping to develop critical thinking, 
organisation and time management skills – the skills that were particularly affected by the shift 
to online learning during the pandemic. However, for those who may struggle with generating 
ideas or organising their thoughts, AI tools can provide a useful starting point, ensuring that 
students build on these ideas independently, fostering deeper engagement with the material.  

 
 
4. Methods used 

Two strategies were used in incorporating AI tools in the writing class.  

i) Controlled Use of AI Tools for Research and In-Class Writing 

To integrate AI tools in a way that complements, rather than replace, students’ writing efforts, a 
controlled approach was adopted. By providing specific research topics and requiring in-class 
writing, instructors enabled the students to benefit from AI tools without becoming overly 
dependent on them. 

Steps Involved:  

● Pre-Class Research by Students: Instructors assigned a set of predetermined topics for 
students to research using AI tools before class. This was done to ensure that students 
engaged with the material and gathered relevant information prior to the writing 
assignment.  

● In-Class Writing Assessment: During class, two of the pre-researched topics were 
assigned for in-class writing, and the students had to choose one topic for their 
assignment which had to be completed within a specified time frame without the use of 
any gadgets like handphones, laptops or tablets. This setup tested the students’ ability to 
use their researched ideas and articulate them under time constraints, reducing the 
likelihood of passing off AI-generated responses as their own. 

ii) Instructor-Driven AI Information and Subsequent Writing Prompts 

Another approach involved instructors, not the students, using AI and other sources to gather 
information on specific topics, then guiding students through a structured learning and writing 
process. This approach used AI's strengths to enhance the learning experience while still 
prioritising critical thinking and writing abilities. 

Steps Involved: 

● Information Gathering and Sharing by Instructors: Instructors used AI tools to generate 
ideas on a topic and shared them with the students at the start of the class. The students 
were also provided with other sources such as YouTube videos or guest lectures to 
understand the topic and the related issues better. This was done to ensure that the 
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information shared with students was up-to-date and comprehensive and included 
different perspectives.  

● In-class writing assessment: Students were allocated time to discuss and clarify the 
information with their classmates and the instructor. By engaging with the content 
collaboratively, students deepened their understanding of the topic. Once the writing 
prompt was given, the students began working individually to complete the assignment.  

 
 
5. Results and Discussion 

Initially, many students were hesitant about this new assessment approach. Those who had been 
relying heavily on AI tools for their assignments were particularly resistant as they were used to 
producing excellent work with minimal effort. However, as students began to engage with the new 
assessment methods, they quickly recognised the benefits. 

Student feedback indicated that in-class assessments helped them to retain course content 
more effectively, manage their time better, and enhance collaborative learning. This aligns with 
current research suggesting that active learning strategies, such as in-class writing exercises, are 
more effective in promoting long-term retention of information than passive methods like reading 
or listening to lectures (Sulaiman, 2024). Furthermore, timed in-class individual writing helped to 
develop their self-confidence in completing challenging assignments and managing their time 
effectively.  
 
 
6. Conclusion 

In summary, these methods shift the students from simply copying AI generated work and 
passing it off as their own to using AI generated ideas to write comprehensive and structured 
essays on their own. This helps to harness the benefits of AI while fostering independent thought 
and writing skills in students. By controlling AI usage and focusing on process-oriented learning, 
educators can better support students in developing their own voices and writing abilities. 
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Abstract 
 
English teachers have to make constant improvements to their practice to meet their students’ 
learning needs, however, improvements are partially dependent on how they engage with new 
knowledge through their professional learning practices. This study compares novices and 
experienced teachers’ engagement with knowledge in a teachers’ reading group programme, set 
in 2023. The reading group for teachers (RGfT) utilised Nation’s (2013) classic teachers’ manual 
for EFL learners. Through analysis of interviews, in-session dialogue and typed responses on a 
digital whiteboard, we propose a taxonomy of four modes of teachers’ engagement with 
knowledge: additive, adaptive, dilemmatic, transformative. Results suggest that while there may 
be some between-group (experienced-novice) differences, within-group differences may be even 
more salient. The findings have implications for how to structure professional learning initiatives 
according to teacher profiles, rejecting a one-size-fits-all approach, and poses suggestions for 
creating better conditions for sustainable practice change.  
 
Key Words 
 
In-service teacher development, professional learning and development, communities of 
practice, teaching of English to speakers of other languages, reading groups for teachers (RGfTs).  
 
 
1. Background of Study 

This study investigates how novice and experienced teachers engage with professional learning 
and development (PLD) interventions, specifically within the context of a book club-based 
program. The problem lies in the diverse learning needs and experiences of teachers, which 
complicate the design and effectiveness of PLD programs. Current literature underscores that 
novice and experienced teachers have distinct professional development needs and preferences 
(Mahmoudi & Özkan, 2015; Nazari et al., 2019). Novices often require induction and practical 
guidance, while experienced teachers benefit from advanced topics and peer interactions 
(Kahlberg & Bezzina, 2022). Despite this, there is limited empirical evidence on how these 
differing needs impact engagement with new knowledge and subsequent practice changes. 
Existing studies have not sufficiently explored how these variations affect teachers' processing 
and application of professional knowledge (Asterhan & Lefstein, 2024). Addressing this gap is 
crucial as it impacts the effectiveness of PLD programs in fostering meaningful practice changes 
and improving educational outcomes. This research aims to provide insights into how different 
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experience levels interact with PLD content, contributing to more tailored and effective 
professional development strategies. 
 
 
2. Statement of Problem 

 
This study addresses a critical gap in the literature on in-service teacher professional 
development (PLD) by focusing on the nuanced engagement of novice versus experienced 
teachers with professional knowledge. Existing research highlights that while novice and 
experienced teachers have distinct PLD needs and preferences, there is limited exploration of 
how these different experience levels impact their interaction with new knowledge. Prior studies 
have often treated teachers’ experience as a broad category, overlooking the detailed variations 
in how they process and apply new information (Mahmoudi & Özkan, 2015; Nazari et al., 2019). 
Additionally, although literature acknowledges that effective PLD should foster critical reflection 
and adapt to individual learning needs (Timperley et al., 2007; Asterhan & Lefstein, 2024), there 
is scant empirical evidence on how these processes manifest differently between novice and 
experienced teachers. This study fills this gap by examining how different teacher profiles engage 
with knowledge through a book club-based intervention, providing insights into the efficacy of 
varied PLD approaches and highlighting the need for more tailored and reflective professional 
development strategies. 
 
 
3. Significance of Study 

This study enhances English Language Education by revealing how novice and experienced 
teachers engage differently with professional learning. It identifies four modes of knowledge 
engagement—additive, adaptive, dilemmatic, and transformative—which can guide the design 
of PLD programs. Novice teachers benefit from collaborative, discussion-based settings, while 
experienced teachers need opportunities to refine and extend their existing knowledge. The 
findings suggest that differentiated PLD interventions tailored to teachers' experience levels can 
improve classroom practices and student outcomes. Additionally, the study underscores the 
importance of creating PLD structures that foster critical reflection and dialogue. Policymakers 
can use these insights to support varied PLD frameworks and address implementation 
challenges. Future research should explore effective strategies for advancing teachers through 
different engagement modes and overcoming barriers to practice change. 
 
 
4. Research Questions 

(i) How do novice and experienced English teachers report their engagement with new 
practice knowledge through a book club-based professional development program? 

(ii) What are the similarities and differences in how novice and experienced teachers engage 
with the professional knowledge encountered through this intervention? 

 
 
5. Method 

This study examined the impact of a school-based reading group on English as a Foreign 
Language (EFL) teachers in two Malaysian secondary schools. The reading group used Nation’s 
(2013) practitioner-friendly handbook, which is grounded in the Four Strands principle (Nation, 
2007) and suited for practitioners due to its accessibility and practicality. Two independent 
reading groups met over two months, discussing chapters of their choice with the support of 
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researchers as facilitators (Blanton et al., 2020). Participants read chapters in advance, 
completed digital tasks on Padlet, and discussed application points during meetings. 

The study took place in urban schools in Selangor, Malaysia, with 13 participating teachers (7 
from one school, 6 from another) out of 17 eligible teachers. Participants were a mix of novice 
and experienced teachers, all trained in English. Data collection included semi-structured 
interviews before and after the project, Padlet responses, and recorded session discussions. 
Data were analysed using both inductive and deductive methods, focusing on themes related to 
engagement with new knowledge and changes in practice. Key findings included new knowledge 
acquisition, activation of prior knowledge, and reported changes in teaching practice (Yin, 2017; 
Charmaz, 2006; Braun & Clarke, 2006). 
 
 
6. Findings and Discussion 

The findings affirm Lloyd’s (2019) and Wenger’s (1998) arguments that teacher learning benefits 
from community engagement rather than solitary book reading. The data suggests that 
discussions within a book club setting, especially among mixed-experience groups, foster 
valuable learning experiences for novice teachers. This challenges Miquel et al.'s (2024) 
recommendations for experience-homogeneous groups and supports Romero’s (2024) view on 
bridging theoretical and practical knowledge. Contrary to some literature, novice teachers were 
notably adept at fine-tuning practice, challenging assumptions about expertise being solely 
linked to experience. However, actual practice change was minimal, highlighting barriers such 
as time constraints and implementation challenges. 
 
 
7. Limitations  

The study’s limitations include its small, selective sample size and reliance on self-reported 
data, which may not accurately reflect actual practice or knowledge application. The short 
implementation period of two months limits the assessment of long-term impact. Additionally, 
the study's context in Malaysian teacher communities may not be generalisable to other settings 
due to cultural and institutional differences. The study also does not explore deeper cultural 
dynamics or micropolitics within teacher communities, which could affect findings. These 
factors suggest that further research with larger, more diverse samples and longer observation 
periods is needed to validate and expand upon these results. 
 
 
8. Conclusion 

Our analysis proposed a taxonomy of four modes of teacher engagement with knowledge in a 
professional development initiative. We observed that novice teachers more frequently engage 
with dilemmas, while experienced teachers are more adept at linking new content to their prior 
knowledge. Although these findings are specific to our small sample and the particular book-
based program, they reveal significant within-group differences, especially in adaptive 
engagement. Future research should explore tools and methods to transition teachers from 
additive to adaptive or transformative engagement and examine how these modes impact 
practice change. Additionally, the preference of novice teachers for interactions with 
experienced colleagues underscores the value of professional development designs that 
promote sustained, mixed-experience dialogue. 
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Abstract 
 
The "Spin the Bicycle Wheels" method is an innovative approach to teaching sentence structure 
to pupils with hearing impairment. By spinning wheels labelled with the subject, verb, and object, 
pupils engage both visually and tangibly with sentence construction. This method effectively 
addresses the challenge these pupils face in forming coherent sentences without auditory input, 
as they often rely on sign language and struggle with proper sentence structure. By making 
grammar more concrete and interactive, it improves sentence construction skills and increases 
student motivation. Observations and interviews reveal that this method not only enhances 
language learning but also encourages active participation in lessons. The effectiveness of "Spin 
the Bicycle Wheels" in aiding sentence construction highlights its significant potential for broader 
educational application. This approach offers a valuable resource for teachers working with 
pupils with hearing impairment, combining educational benefits with practical, hands-on 
learning experiences. 
 
Key Words 
 
Sentence formation, Hearing impairment, Sign language, Subject-Verb-Object (SVO), Spin the 
Bicycle Wheels 
 
 
1. Background of Study 

Learning English is crucial as it serves as a global lingua franca, widely adopted by many 
communities as a second language (Al-Sobhi & Preece, 2018). It plays a vital role in fostering 
social, economic, and intellectual growth worldwide (Tahang et al., 2023). The Malaysian 
Education Blueprint 2013–2025 emphasises ensuring every child achieves proficiency in both 
Bahasa Malaysia and English, requiring significant effort from teachers. 

While lifelong learning is relatively straightforward for individuals without disabilities, allowing 
them to process information with ease, those with disabilities face greater challenges in 
acquiring knowledge and communicating effectively (Atar et al., 2021). These challenges stem 
from both their disabilities (Ristiani, 2018; Tahang et al., 2023) and external factors like teaching 
methods and curriculum design (Birinci & Soricoban, 2021; Mohamad Ahmad Saleem 
Khasawneh, 2021; Tahang et al., 2023). 

Education is crucial not only for typically developing children but also for those with special 
needs, such as children with hearing impairments (Nonci et al., 2022). Teaching English to pupils 
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with hearing impairment is particularly challenging (Nur Hamidah & Dede Nurdiawati, 2021) 
because they struggle to process linguistic information through hearing. Without full access to 
spoken language, their acquisition process is often more laborious and slower than that of 
hearing learners (Berent, 2001). 
 
 
2. Statement of Problem 

Hearing impaired pupils often face significant challenges with English sentence structures, 
particularly in grammar (Berent, 2001). Due to their lack of exposure to spoken language, they 
frequently struggle to construct even simple sentences without relying on signs and visual cues. 
This reliance on visual and tangible materials for comprehension and communication can be 
problematic, especially in environments dominated by spoken words (Ntinda et al., 2019). 

In learning English, pupils with hearing impairment often prioritise conveying meaning through 
sign language, which may lead to neglecting proper sentence structure. English's strict SUBJECT-
VERB-OBJECT (SVO) word order is typically mastered quickly by hearing learners, but hearing 
impaired learners may overgeneralise this order, leading to difficulties with more complex 
sentences that deviate from the basic SVO structure. These challenges can impact both reading 
comprehension and written expression. 

To address these issues, this research introduces the "Spin the Bicycle Wheel" method, an 
innovative approach aimed at enhancing hearing impaired pupils' ability to construct correct and 
coherent sentences. By spinning the wheel to form simple sentences, pupils can better 
categorise words into subject, verb, and object, thereby improving their sentence construction 
skills. 
 
 
3. Significance of Study 

This study aims to enhance sentence construction skills, particularly the S-V-O structure, for 
pupils with hearing impairments who require additional support through tangible materials. It is 
especially beneficial in the context of English language learning, which presents unique 
challenges for pupils with disabilities. 

The study also provides teachers with valuable insights and strategies for effectively teaching 
grammatical concepts to pupils with hearing impairments. It offers practical ideas for creating 
and utilising materials that can significantly improve the teaching and learning process, 
equipping educators with tools to better support language development. 

Additionally, the study emphasises the importance of school administrators in supporting 
teachers who face challenges in educating pupils with disabilities. By highlighting the need for 
resources, particularly tangible materials, the study encourages administrators to take an active 
role in enhancing teaching methods and improving pupils' learning experiences. 
 
 
4. Research Questions 
 
This study investigates the use of tangible items to aid sentence construction skills in pupils 
with hearing impairments. The research is guided by two key questions: 
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(i) Does the use of "Spin the Bicycle Wheel" help pupils with hearing impairments form 
correct simple sentences? 

(ii) Does the use of "Spin the Bicycle Wheel" increase engagement and motivation in pupils 
with hearing impairments during lessons? 

 
 
5. Method 

This study employed a qualitative research design, utilising document analysis, an observation 
checklist, and interviews to collect data. 

Document Analysis 
The pupils' performance in writing simple sentences using the correct S-V-O structure was 
assessed by teachers after using the "Spin the Bicycle Wheel." The pupils’ work was checked 
and marked to evaluate their sentence construction skills. 

 
Observation 
An observation checklist, adapted from Cassar & Jang's (2010) Student Engagement Observation 
Checklist (SEOC), was used to track pupils' engagement in learning and classroom behaviours. 
The SEOC utilised a five-point Likert scale, ranging from 1 (never) to 5 (always), to observe the 
pupils' engagement and motivation during activities involving the "Spin the Bicycle Wheel." 
 
Interview 
A focus group interview was conducted with the pupils after they had used the "Spin the Bicycle 
Wheel." They were asked three questions: 

I. Did you enjoy using the "Spin the Bicycle Wheel"? 
II. How do you feel after using the "Spin the Bicycle Wheel"? 

III. Do you believe you can write simple sentences better after using the "Spin the 
Bicycle Wheel"? 

 
 
6. Findings and Discussion 

Based on the data collected, the findings are categorised according to the research objectives 
(ROs). 

RO1: Does the usage of Spin the Bicycle Wheel help pupils with hearing impairment form 
correct simple sentences? 

The findings show a significant improvement in pupils' ability to write simple sentences using the 
S-V-O structure after using the Spin the Bicycle Wheel. Teachers observed that pupils have 
become more adept at constructing sentences with the correct S-V-O order. Interview feedback 
supports this, with pupils reporting a clearer understanding of how to use the S-V-O structure in 
their writing. This suggests that the Spin the Bicycle Wheel is an effective tool for enhancing 
sentence construction skills in pupils with hearing impairments. 
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RO2: Does the usage of Spin the Bicycle Wheel make pupils with hearing impairment more 
engaged and motivated in the lesson? 
The observation checklist and interviews indicate that pupils were more engaged and motivated 
during lessons involving the Spin the Bicycle Wheel. Pupils expressed that the activity made 
lessons more enjoyable and increased their enthusiasm for classroom tasks, particularly in 
writing sentences using the S-V-O structure. This feedback highlights the effectiveness of using 
tangible, interactive materials like the Spin the Bicycle Wheel to enhance engagement and 
motivation among pupils with hearing impairments. 
 
 
7. Limitations  

 
This study focused on using tangible materials to improve pupils' skills in writing simple 
sentences with the S-V-O structure. The research was conducted with 10-year-old pupils with 
hearing impairments from a special needs school in Selangor, all with A1 proficiency levels. Due 
to this specific context, the study is limited to exploring sentence construction at the basic S-V-
O level, without addressing more complex sentence structures or broader language skills. 
 
 
8. Conclusion 

Based on the study results, it can be concluded that using tangible materials with pupils who 
have hearing impairments significantly enhances their understanding, engagement, and 
motivation to learn. Incorporating such materials benefits both teachers and pupils, leading to 
improved writing skills, particularly in constructing simple sentences with the correct S-V-O 
structure. Pupils were more engaged, motivated, and enjoyed lessons when using tangible tools 
like Spin the Bicycle Wheels. This highlights the importance of resourcefulness in providing 
meaningful learning experiences to support the teaching and learning process. 

Future research should explore a broader range of tangible materials to further develop pupils' 
linguistic and language skills. Beyond teaching the S-V-O structure, grammatical elements such 
as tenses, prepositions, and adjectives could also be effectively taught using similar concepts. 
Additionally, the application of tangible materials like Spin the Bicycle Wheels could be extended 
to pupils with various learning disabilities and to those without. 
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Abstract 
 
The study aims to identify the types of textisms that could be found in online chats as well as 
knowing how textisms affects one's writing abilities.  The study featured documentation analysis, 
which included semi-structured interviews with UTAR undergraduate students as well as 
screenshots of WhatsApp chats between students in the January 2021 trimester's Introduction 
to Psychology course. The findings of this study, which was entirely qualitative in nature, 
displayed that 5 different types of textisms were present. The analysis of the semi-structured 
interview showed that certain students tend to agree and also disagree that textisms has an 
impact on their writing abilities. Nevertheless, each one of them had their own justifications for 
their own answers. 
 
Key Words 
 
Textism, Writing skills, Undergraduates, Whatsapp.  
 
 
1. Background of Study 

Strong English language proficiency is crucial for effective communication, academic success, 
and daily interactions. However, the frequent misuse of grammar and language among 
Malaysians suggests widespread challenges with language skills (Thurairaj, 2015). One 
contributing factor is the use of instant messaging (IM), which encourages the creation of new 
phrases and "shortcut language," leading to a decline in students' spoken and written vocabulary 
and grammar (Gibson, 2022). Additionally, "Manglish," or "mangled English," commonly used in 
Malaysia, incorporates vocabulary from Malay, Chinese, and Tamil, along with slang terms such 
as "lah," "meh," and "ah". This non-standard form of English, often referred to as textism, involves 
the use of emoticons, acronyms, abbreviations, and omitted punctuation alongside standard 
English syntax (Tagliamonte & Denis, 2008). A 2018 study by Pablo and Lasaten highlights 
concerns from teachers about the deteriorating quality of formal writing due to the prevalence of 
textisms. However, Waldrone et al. (2016) found that textisms could positively impact literacy by 
improving phonological awareness, spelling, and grammar, while also enhancing self-
expression. This study aims to explore how textisms influence writing abilities, balancing their 
potential benefits and drawbacks. 
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2. Statement of Problem 
 
In the twenty-first century, technology significantly impacts all aspects of life, offering numerous 
benefits to students. However, educators have observed a notable decline in writing skills due to 
technological advancements (Bakeer, 2018). Features like spell check and grammar check, 
while useful, can lead students to undervalue the importance of mastering English grammar and 
writing conventions. As a result, students often rely on these tools and adopt non-standard forms 
of English in their written work, mirroring their texting habits (Salikin & Tahir, 2017). This reliance 
fosters the use of abbreviated and informal language, such as "coz" for "because" and "tq" for 
"thank you," resulting in misspellings and the creation of new, non-standard words. 
 
The digital culture prioritizes speed and convenience over formal, well-articulated 
communication, contributing to the informal writing style known as textism. This phenomenon 
leads to habitual errors and impacts the quality of writing, as students often blend text language 
with formal academic writing. Consequently, these practices affect their performance in 
classwork, exams, and assignments, highlighting the need to address the influence of technology 
on writing skills. 
 
 
3. Significance of Study 
 
Students today often do not value good writing, which presents a challenge for teachers whose 
curriculum places a strong emphasis on it. Technology has undoubtedly given students the 
perception that they can always take shortcuts and avoid fully understanding the writing process, 
preventing them from recognizing the importance of mastering the skills needed to produce high-
quality written work. Therefore, the purpose of this study is to provide insight into how language 
is used and how it influences writing abilities. 
 
 
4. Research Questions 

 
The purpose of this study is to answer the following questions: 

(i) What types of textisms are prevalent in online chats? 
(ii) How does textism influence an undergraduate's writing abilities? 

 
 
5. Method 

Data collection involved two primary methods: documentation analysis and semi-structured 
interviews. For the documentation analysis, text messages from a January 2021 Introduction to 
Psychology chat group were examined to identify and categorize instances of textism. The 
selected texts were validated by the supervisor to ensure relevance and reliability. 
 
In the semi-structured interviews, five undergraduate students were purposively sampled and 
interviewed individually via Microsoft Teams. The interviews were recorded with consent and 
focused on the influence of textism on their writing skills. The interview protocol was refined 
through a pilot study, which highlighted the need for examples and adjustments in question 
sequencing. 
 
For data analysis, the recorded interviews were manually transcribed, and the transcriptions 
underwent thematic analysis. This involved identifying recurring themes and patterns related to 
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textism’s impact on writing. The thematic analysis was conducted to provide a comprehensive 
understanding of the participants' perspectives and to effectively address the research 
questions. 

 
 

6. Findings and Discussion 

The study reveals significant insights into the impact of textism on undergraduate students' 
writing abilities. The documentation analysis identifies five types of textism: abbreviations, 
unconventional spelling, word shortening, lengthening, and sound substitution, with 
abbreviations and unconventional spelling being the most common. These findings highlight the 
prevalence and variety of textism in informal digital communication. 
 
Interview data further illustrate that textism affects writing skills. Most participants (five out of 
ten) reported that their frequent use of abbreviations and unconventional spelling in texting leads 
to difficulties in maintaining correct spelling and grammar in formal writing. This finding confirms 
the assumption that textism can interfere with academic and professional writing by creating 
habits that conflict with conventional language standards. 

 
However, the study also reveals a divergence in experiences. Four participants disagreed, 
arguing that their texting habits do not adversely affect their formal writing. They suggested that 
they consciously adapt their writing style based on context, distinguishing between informal and 
formal communication. This challenges the notion that texting habits inevitably degrade formal 
writing abilities and suggests that individual awareness and contextual adaptation play a 
significant role in mitigating these effects. 

 
In summary, the study supports the view that textism can impact formal writing, while also 
acknowledging that individual differences in writing habits and context awareness can influence 
the extent of this impact. 
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7. Limitations  
 

The study's limitations include a narrow participant pool, as it only involves UTAR 
undergraduates who use textism, which reduces the diversity of responses and may introduce 
bias. This restriction affects the ability to generalize the findings. The emerging nature of textism 
also means there is limited prior research, making it difficult to define and study effectively. 
Additionally, methodological challenges, such as obtaining consent and handling large volumes 
of data, complicate the research. While online interviews are convenient, they limit nonverbal 
communication and are prone to technical issues, impacting data quality and participant 
comfort. These factors restrict the overall scope and depth of the study. 
 
 
8. Conclusion 
 
This study underscores the influence of textism on writing abilities, revealing that frequent use of 
textisms in digital communication can negatively affect formal writing skills. Textisms, common 
on platforms like WhatsApp, often lead to informal language habits that may impair clarity and 
professionalism in academic and professional writing. 
 
Future research should address these issues by including a more diverse participant pool to 
ensure broader applicability of the findings. Investigating the effects of textism across various 
cultures and languages could provide deeper insights into its impact on writing. Additionally, 
studies should explore strategies for mitigating the influence of textism in educational settings, 
focusing on how to balance informal and formal language use. Examining the role of digital tools 
in shaping writing habits and developing methods to promote formal language use online would 
also be valuable. Lastly, conducting in-person interviews could offer richer data by capturing 
non-verbal communication and allowing for more interactive engagement, thereby enhancing 
research outcomes. 
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Abstract 
 
As generative AI tools become increasingly embedded in academic environments, students 
encounter new challenges in maintaining the quality, integrity and ethics of their academic 
writing. This study investigates these challenges, focusing on the ethical dilemmas, cognitive 
dependencies and emotional responses that arise from AI usage in academic contexts. Key 
themes such as guilt, overreliance on AI and the need for improved AI literacy emerged through 
surveys and focus group interviews conducted after targeted training sessions. The findings 
highlight the critical importance of integrating AI literacy and ethical guidelines into educational 
frameworks, enabling students to use AI tools as aids rather than replacements for their scholarly 
efforts. With proper guidance and reflective practices, students can leverage AI to enhance their 
writing while upholding academic standards and integrity. This research highlights the urgent 
need for proactive education on responsible AI usage, advocating for curriculum reforms that 
promote both AI literacy and ethical decision-making in academic writing. 
 
Key Words 
 
Generative AI, Academic Writing, AI Literacy, Student Empowerment, Ethical Scholarship. 
 
 
1. Background of Study 
 
The rapid integration of generative AI tools in academic settings has revolutionised how students 
approach writing tasks. These tools offer unprecedented support in generating ideas, organising 
content, and streamlining processes like referencing, making them highly appealing in the fast-
paced environment of higher education. The promise of enhanced efficiency and reduced time 
for completing assignments positions AI as a valuable asset for students. However, this 
technological advancement has also sparked significant concerns regarding its impact on 
students' learning and development (Lee et al., 2024). 
 
One of the primary concerns is the potential for students to become overly dependent on AI tools, 
which can lead to a reduction in critical engagement with academic material (Marzuki et al., 
2023). This dependency risks diminishing the development of essential skills, such as critical 
thinking, originality, and the ability to construct coherent arguments independently (Marzuki et 
al., 2023). Additionally, the emotional implications of using AI are often overlooked, involving 
feelings arise from fears that relying on AI may compromise the authenticity of their work or 
infringe upon academic integrity standards (Stone, 2023). 
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2. Statement of Problem 
 
The concerns surrounding the use of generative AI in academic writing highlight a crucial gap in 
current research and educational practices. While the practical advantages of AI, such as 
increased efficiency and productivity, are well-documented, the cognitive and emotional 
challenges associated with its use remain underexplored. Without proper guidance and 
educational frameworks, students may struggle to navigate the ethical complexities of AI, 
potentially leading to a decline in the quality of their academic output and a loss of confidence in 
their abilities. 
 
This study seeks to address these gaps by exploring the psychological and educational 
challenges students face when integrating AI into their academic writing. By investigating these 
issues, the research aims to develop strategies that can empower students to use AI tools 
responsibly, thereby enhancing their academic work while maintaining the integrity and 
authenticity of their scholarly contributions. Understanding these challenges is crucial for 
ensuring that AI serves as a tool for learning enhancement rather than a crutch that diminishes 
academic rigor and student confidence (Seo et al., 2021). 
 
 
3. Significance of Study 
 
The findings of this study significantly contribute to advancing English Language Education by 
highlighting the need for tailored educational strategies that empower students to navigate AI 
tools responsibly. By focusing on student empowerment rather than relying solely on institutional 
policies, the study highlights the importance of integrating AI literacy into classroom practices. 
This approach not only enhances the quality of academic writing but also ensures that students 
develop the critical thinking and originality necessary to maintain the rigor of their work. These 
insights have practical implications for educators, who can incorporate AI-focused training 
sessions into their curricula, promoting a learning environment that supports ethical AI use. 
Moreover, the study's emphasis on reflective practices offers a pathway for policy decisions that 
prioritise student autonomy and integrity in the digital age, ultimately elevating the standards of 
English Language Education. 
 
 
4. Research Questions 
 

(i) How do students experience and perceive the use of generative AI in their academic 
writing? 

(ii) How can educational strategies be developed to empower students to use generative AI 
tools responsibly in academic writing? 

 
 
5. Method 
 
The research employed a mixed-methods approach, integrating quantitative data from surveys 
with qualitative insights from focus group interviews. Data collection began with a survey 
distributed to students, designed to capture a broad understanding of their experiences, 
challenges, and attitudes toward the use of generative AI in academic writing. The survey 
included both closed and open-ended questions, allowing for the collection of quantifiable data 
and initial qualitative insights. 
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Subsequently, focus group interviews were conducted to explore in greater depth the nuanced 
experiences and perspectives of the participants. These interviews were recorded and 
transcribed verbatim, providing a rich source of qualitative data. The qualitative data from the 
focus groups were then analysed using Thematic Analysis, a method that involves identifying, 
analysing and reporting patterns (themes) within the data. This approach allowed for the 
systematic examination of recurring themes related to the emotional and cognitive challenges 
students face when using AI in their academic writing. 
 
The training session on the ethical use of AI provided a critical foundation for the study, ensuring 
that all participants had a baseline understanding of AI's applications and potential ethical 
concerns. This informed both the survey responses and the focus group discussions, ensuring 
that the data collected was both informed and reflective. The combination of survey data and 
Thematic Analysis facilitated a comprehensive understanding of the issues, allowing for the 
identification of key themes that address the study’s research questions. 
 
 
6. Findings and Discussion 
 
The analysis revealed three primary themes: guilt and uncertainty, dependency on AI, and the 
necessity for improved AI literacy. The prevalence of guilt and uncertainty among students 
confirms the assumption that AI use can provoke anxiety regarding the authenticity of their work. 
This aligns with existing literature that suggests students often fear that AI might compromise 
their originality (Stone, 2023). However, this study contests the previously held assumption that 
AI is universally beneficial; instead, it highlights how dependency on AI can reduce critical 
engagement and diminish the development of analytical skills, as corroborated by Marzuki et al. 
(2023). 
 
The study’s findings on the need for enhanced AI literacy emphasise that while AI tools are 
integrated into academic practices, there remains a significant gap in students' ability to use 
these tools effectively. This aligns with Walter (2024), who stressed the importance of AI literacy 
in navigating the complexities of AI in academic contexts. The study further suggests that 
integrating reflective practices and ethical discussions in education can address these 
challenges, offering a pathway to responsible AI use that supports, rather than hinders, student 
learning. 
 
 
7. Limitations  

 
This study is limited by its reliance on a specific student population, which may not fully represent 
the diverse experiences of students across different educational contexts. Additionally, the use 
of self-reported data in surveys and focus groups may introduce bias, as participants might not 
fully disclose their true feelings or behaviours regarding AI use. Furthermore, the study's focus on 
a single training session limits its ability to assess long-term impacts on AI literacy and academic 
writing practices.  
 
 
8. Conclusion 
 
The findings of this study highlight the complexity of generative AI in academic writing. While AI 
tools offer significant benefits in enhancing productivity and aiding in content generation, they 
also pose risks of dependency, reduced critical thinking and ethical dilemmas. Students’ feelings 
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of guilt and uncertainty suggest a need for more comprehensive AI literacy training that not only 
addresses the technical use of AI but also the ethical and cognitive implications. 
 
Future research should focus on longitudinal studies to assess the long-term impact of AI literacy 
interventions on students' academic practices. Additionally, expanding the research to include a 
more diverse student population across different educational settings will provide a broader 
understanding of the challenges and opportunities presented by AI. Investigating the role of 
continuous reflective practices and integrating these into curricula could further enhance 
students' ability to use AI tools responsibly and effectively in their academic work. 
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ABSTRACT 

Professional development is significant and vital for the education sector as it is the organized 
methods to catalyst change in teacher practices, attitudes, beliefs and student outcomes. There 
have been various means of teacher professional development (TPD) throughout the years with 
one upcoming trend in the 21st century that is the emergence of educational non-governmental 
organizations (NGO) which provide avenues outside their working environment for teachers to 
professionally develop their skills. Besides, the platform contributes to teaching style 
development beyond the initial teacher training. This presentation explores the differences in 
teachers’ 21st century teaching styles and perceptions between the teacher-members of non-
governmental organization and the non-members of the non-governmental organization. The 
study was conducted by distributing comparative questionnaires among 60 teachers of both 
members and non-members of NGO equally and interviews with 5 teachers of NGO members to 
know the in-depth NGO impact. By analysing this, the research presents the impact of the non-
governmental organization on teachers’ styles in classroom teaching in the 21st century teaching 
classroom. The research considers the insight of the Malaysian Education Blueprint where it 
promotes the development of teachers professionally via various means to keep abreast of the 
trending teacher skills and knowledge. The study concludes that teachers who are NGO 
members have more inclination towards the 21st century teaching styles and they show positive 
teacher professional development towards the inclusion of 21st century teaching criteria in 
comparison to the non-members. 

  
Key Words 
Teacher Professional Development, non-Governmental Organisation 

 

1. Introduction  
 
Professional Development & Teacher Professional Development in Malaysia 
Guskey (1986) defined professional development as the process of enhancing and improving the 
competency of individuals and groups in an institution by different ways of trainings and 
practices. Meanwhile, he emphasized in 2002 that professional development is significant and 
vital for the education sector as it is the organized methods to catalyst change in teacher 
practices, attitudes, beliefs and student outcomes. As a consequence, teacher professional 
development today is considered imperative and essential due to the trend in education 
reformation for teachers’ personal and professional attributes around the world. The Malaysian 

mailto:thurai4042@gmail.com


Page | 102  
 

Education Blueprint (2013-2025) emphasizes teacher professional development to be vital for 
Malaysian national schoolteachers. The blueprint promotes the development of teachers 
professionally to keep abreast of the trending skills and knowledge (The Malaysian Education 
Blueprint, 2012). 
 
Non-Governmental Organisation 
Educational non-governmental organizations provide avenues outside their working environment 
for teachers who take initiatives to be members and to professionally develop their skills. Besides 
developing teachers’ knowledge and skills, NGOs provides the platforms for teachers to shape 
and develop their teaching styles beyond what they have been initially trained. 
 
 
2. Objective 

 
This study aims to investigate the impact of the non-governmental organization on teachers’ 
styles in classroom teaching in the 21st century teaching classroom. Here, the research attempts 
to determine the difference in teachers’ 21st century teaching styles and perceptions between 
the teachers of non-governmental organization members and the non-members of the non-
governmental organization. 

 

3. Research Questions 
  

The findings are separated according to the teachers of NGO members and non-members. The 
following research questions guided the data collection and the findings of this study: 
Main Question: Does the non-governmental organization serve as an ideal teacher professional 
development to influence teachers’ classroom teaching in the 21st Century? 
Sub-Questions: 

1) What are the different teaching styles of teachers who are members and non-members 
of NGO in relation to the 21st Century teaching criteria?  

2) How does the NGO influence the teaching styles of teachers through professional 
development? 

 
 
4. Findings and Discussion 

 
Different teaching style of teachers in relation to the 21st century teaching criteria 
This section is discussed according to the 5 major criteria of 21st century teaching criteria which 
are the critical thinking skills; collaboration skills; communication skills; creativity and innovation 
skills; and integration of technology as a tool of learning. This section analysed the different 
teaching styles of teachers who are members and non-members of NGO in relation to the 21st 
Century teaching criteria using the inference set prior to the study whereby the higher frequency 
of the stated teaching practices leans towards a higher classroom teaching practice of 21st 
century skills. Based on the findings, all 5 sections have revealed the teachers who are NGO 
members have more inclination towards the 21st century teaching criteria. A total of 19 of 25 
questions gained response to deduce that teachers of NGO members are inclined to have greater 
teaching style which incorporates the 21st century teaching criteria. 

NGO influence on teaching styles of teachers through professional development 
The second sub-question intended to understand the NGO’s influence on the teaching styles as 
stated in the previous sub-question through professional development. After comprehending the 
difference of the two teachers’ groups, it is essential to now understand in depth of the NGOs 
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impact and roles in professional development. This section discussed the teachers needs that 
can be fulfilled through NGO’s professional development programs whereby the respondents 
stated that the professional development programs through NGO fulfils major teachers’ needs 
such as trainings for teaching techniques and on understanding the latest teachers’ concepts 
and policies. This is parallel with the objectives to provide access and supplement teacher 
training and development besides the other ideas given. The following section deduces the 
relationship between NGO and the 21st century teacher criteria when the teachers were asked 
about how NGO relates to it. The teachers interviewed responded by stating these input were 
gained through the NGO programs such as the NGO conferences or the NGO colloquiums that 
were held regularly. This is parallel with the objectives to provide access for outside source of 
learning and teacher development. Others added that they can receive theoretical training via 
NGO journals and papers. Respondents also expressed that the NGO professional development 
programs and the 21st century teaching criteria were consistent with the current teaching 
policies in the school and the ministry of education. 
 
 
5. Conclusion and Suggestions 

 
The research established that the findings from the first sub-question revealed the teachers, who 
are NGO members, have more inclination towards the 21st century teaching criteria. This is 
established as the majority of teachers of NGO members imply that they carry out greater 
classroom teaching practices which have inclusions of learners’ critical thinking skills, 
collaboration skills, communication skills, creativity and innovation skills, and technology is 
integrated as a tool for students’ learning. These discussions manage to distinguish the teaching 
style difference between the teachers of NGO members and non-NGO members in relation to 
the 21st century classroom teaching. Meanwhile, the following sub-question further elaborated 
the impact of the NGO in teacher professional development in the 21st century. Here, it was 
found that NGOs show positive teacher professional development as a whole, and especially 
towards the inclusion of 21st century teaching criteria through their agenda. This research 
concludes that educational non-governmental organization does have a great impact on teacher 
professional development especially in the 21st century. Therefore, the researcher would also 
make suggestions besides more research to be made in this NGO-TPD relationship areas, 
teachers are to be encouraged to further explore NGOs as means of professional development. 
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Abstract 

Effective communication skills are crucial in today's globalized world, with English playing a 
dominant role. This is especially true in Malaysia, where English proficiency is vital for academic 
and professional success. However, studies often overlook the impact of anxiety on verbal and 
non-verbal communication during presentations, particularly in online settings. This research 
addresses this gap by examining the most frequent verbal and non-verbal cues of anxiety 
exhibited by English as a Second Language (ESL) learners during online oral presentations. Using 
a structured observation instrument, the study analysed presentations done by 44 students at a 
private Malaysian university. The findings identified two key anxiety symptoms: verbal (speaking 
too fast, vocalized pauses) and non-verbal (facial activity – lack of eye contact, body movements 
– head (nodding/shaking). This descriptive analysis contributes to a better understanding of 
anxiety manifestations in online ESL presentations, paving the way for further research and 
improved support for students. 

Key Words 
 
Speaking Anxiety, Verbal cues, Non-verbal Cues, Online platform, Oral Presentation 
 
 
1. Background of Study 

Effective communication skills are crucial in today's globalized world, with English dominating. 
This is especially true in Malaysia, where English proficiency is vital for academic and 
professional success. However, as language learners, ESL learners may experience language 
anxiety (Miskam & Saidalvi, 2019; Nazir et al., 2014). In this study, the researcher examined 
speaking anxiety among ESL learners in the Teaching English as a Second Language (TESL) 
program at a private Higher Learning Institution (HLI) in Selangor. The researcher observed that 
these ESL learners, who were pre-service teachers, often experienced anxiety while delivering 
oral presentations in the classroom, during practicum training in schools and online settings. 
Also, some research discovered the ESL learners’ anxiety during oral presentations in the 
classroom (Hussein, 2021; Tajuddin et al., 2021) and also in online environments (Awaliyah and 
Irianti, 2022; Nur’Asifa et al., 2022). Furthermore, Sutarsyah (2017) stressed that among the four 
language skills, speaking has received the most attention in anxiety studies as speaking skills are 
considered the hardest skill and more complex compared to other skills (Hasibuan & Irzawati, 
2020; Kashinathan & Abdul Aziz, 2021; Sutarsyah, 2017; Yacob & Mohamad, 2023). Despite being 
a well-known issue, however, studies often overlook the impact of anxiety on verbal and non-
verbal communication during presentations, particularly in online settings. This research 
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addresses this gap by examining the most frequent verbal and non-verbal cues of anxiety 
exhibited by English as a Second Language (ESL) learners during online oral presentations. 
 
 
2. Statement of Problem 
 
Naturally, everyone attaches great importance to the effect of expressing himself or herself in 
language, particularly during speaking or oral presentation. Still, studies were found to pay little 
attention to verbal and non-verbal communication symptoms or behaviours (Zhang, 2014)  that 
would be an expected response to intense classroom anxiety. There is a methodological gap here 
as the existing research methodology was primarily focusing on the self-report surveys or 
observation in face-to-face setting to assess behavioural symptoms of speaking anxiety in oral 
presentation in ESL learners (Aeni et al., 2017; Cinkara, 2016; Wardani, 2018; Zhiping & Shamala, 
2015). In addition, there was a lack of studies specifically assessing verbal and non-verbal 
behavioural symptoms of speaking anxiety in the context of online oral presentations among ESL 
learners (Aeni et al., 2017; Cinkara, 2016; Wardani, 2018; Zhiping & Shamala, 2015). In this study, 
therefore, the researcher aims to examine the most frequent verbal and non-verbal behaviours 
among ESL learners during online oral presentations. 
 
 
3. Significance of Study 
 
In terms of methodology, this study investigates verbal and non-verbal behavioural symptoms of 
speaking anxiety among ESL learners during the oral presentation which helps in enriching in the 
perspective of the online environment. Furthermore, the respondents of this research were ESL 
learners in a higher learning institution setting, who were undergoing training to become ESL 
teachers. In addition, the instruments used in this study were online observations and individual 
interviews. The observation checklist was adapted from the Behavioural Assessment of Speech 
Anxiety (BASA) instrument by Mulac and Sherman (1974) Mulac and Sherman (1974) and Knapp 
and Hall (2001) and Gregersen (2005). The descriptive findings will help enrich and explain data 
contribution concerning verbal and non-verbal behavioural symptoms of speaking anxiety among 
ESL learners in online oral presentations environment and in a higher learning institution setting. 
 
 
4. Research Questions 
 
What are the most frequent verbal and non-verbal behavioural symptoms of online oral 
presentation among ESL learners? 
 
 
5. Method 
 
a) Research Design 
The research design of this study was a mixture of qualitative and quantitative research design. 
 
b) Data collections 

i) Participants  
There were 44 students at a private Malaysian university consisting of Malay and Indian 
students final-year TESL students involved in this study. 
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ii) Instruments 
Using a structured observation instrument that was adapted based on the verbal, 
Behavioural Assessment of Speech Anxiety (BASA) instrument by Mulac and  Sherman (1974) 
and non-verbal behaviour adapted from Knapp & Hall (2001) and Gregerson (2005). 

 
   iii) Procedure of Data Collection 

Data were collected through structured online observation. They were observed once during 
their final research project presentation which was conducted in two different sessions due 
to the time constraints as the class hour per session was only 3 hours. 

 
d) Data Analysis 

SPSS was used to calculate the mean frequency of the verbal and non-verbal behavioural 
symptoms of online oral presentations among ESL learners. As for the interview, the Atlas Ti. 
22 version was used to analyse the interview data.  

 
 
6. Findings and Discussion 
 
The findings identified two key anxiety symptoms namely verbal and non-verbal anxiety 
symptoms. For verbal anxiety symptoms, the highest mean of the verbal symptoms is 2.6364, on 
“verbal fluency - non-fluencies; stammers; halting”. Then followed by “voice - too fast” with a 
mean of 2.3864. The third highest mean with a mean of 1.9773 is ‘verbal fluency - vocalized 
pauses). This is similar to Zhiping and Shamala’s (2015) study on the characteristics of non-verbal 
communication which found that keeping silent and being reticent with the instructor is a typical 
non-verbal reaction of anxious students. As for non-verbal anxiety symptoms, the highest mean 
of non-verbal symptoms is ‘Facial activity - lack of eye contact, with a mean of 3.5909 followed 
by non-verbal symptoms with a mean of 2.4773, on ‘Body movements - head (nodding/shaking). 
This is similar to Wardani (2018), and Cinkara (2016) revealed that the observable symptoms were 
trembling. 
 
 
7. Limitations  

 
The following are the limitations of this study. The study only studied final-year TESL university 
students. It did not include the learners of first and second-final-year students. Apart from that, 
most of the students were studying in a private higher learning institution. Therefore, not including 
them deprived the researchers from generalizing the findings to all the TESL university students. 
The verbal and non-verbal elements of ESL speaking anxiety investigated in this research are 
highly subjective and vary from time to time, person to person, and even within a person they tend 
to vary from time to time and also limited to the online environment.  Therefore, the results of this 
study will remain valid for a specific context.  
 
 
8. Conclusion 
 
Overall, findings on verbal and non-verbal symptoms of online oral presentation among ESL 
learners reveal two key anxiety symptoms: For verbal anxiety symptoms, the highest mean of the 
verbal symptoms is 2.6364, on “verbal fluency - non-fluencies; stammers; halting”. Then followed 
by “voice - too fast” with a mean of 2.3864. The third highest mean is 1.9773 that is the ‘verbal 
fluency - vocalized pauses). As for non-verbal anxiety symptoms, the highest mean of non-verbal 
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symptoms is ‘Facial activity - lack of eye contact, with a mean of 3.5909 and next followed by non-
verbal symptoms with a mean of 2.4773, on ‘Body movements - head (nodding/shaking).  
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